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Thabo Mohlala

T
he recent drop in matric 
results and the increasing 
loss of public confidence 
in the declining quality of 
educat ion  may  have 

contri buted to Basic Education 
 Minister Angie Motshekga publicly 
using words such as “crisis” and 
“national catastrophe” to describe 
the state of the country’s education 
system. This is according to Kate 
 Paterson of  the r ights  group 
Section 27, which joined many com-
mentators in hailing Motshekga’s 
speech as “frank” and “a turning 
point”. 

Motshekga made the startling 
admissions during a speech to a 
three-day education summit attended 
by MECs and department heads last 
month in Centurion.

Recently Paterson’s organisa-
tion won a major victory when the 
Supreme Court of Appeal’s ruling 
forced the national and Limpopo edu-
cation departments to deliver the nec-
essary textbooks to each child at the 
start of the school year. Motshekga 
said her department would not 
appeal the ruling, saying “we have no 
choice but to comply”.

In its statement, Section27 said: 
“We welcome this pivotal first step 
from minister Motshekga. It is a 
 significant marker in a long and 
 arduous road towards fixing the 
schooling system.” 

It  particularly  welcomed 
Motshekga’s decision not to appeal 
the Supreme Court of Appeal’s judg-
ment, because this “upheld learn-
ers’ rights to be provided with their 

full complement of textbooks before 
the commencement of the academic 
year”. 

Paterson said they also noted that 
the basic education department had 
not been fulfilling its responsibili-
ties in holding provinces account-
able, for instance, in relation to 
how money is allocated to non-
personnel expenditure in the prov-
inces. “There are clear guidelines in 
terms of the norms and standards 
for school funding, but many prov-
inces disregarded these and allo-
cated far below these guidelines. The 
national department is obliged to 
take steps to ensure these guidelines 
are adhered to and has consistently 
failed to do so,” she said. 

Motshekga told the meeting: “If a 
principal presides over a school that 
achieves a 0% pass rate, something 
must give. A similar fate must befall 
a district director who presides over 
a 20% district pass rate. However, 

in our current system, he could be 
promoted to the provincial educa-
tion department head office as a 
specialist. What is that supposed to 
mean? Simple: we allow mediocrity 
to spread like cancer to the highest 
echelon[s] of the basic education 
system, thereby threatening the very 
foundation of the system.”

While supporting the view that 
principals must be held account-
able, Paterson called for caution. 
She said in some instances princi-
pals face basic problems that can 
only be resolved by the districts, and 
often district managers ignore their 
requests for assistance. “So I think the 
department should take care not to 
adopt a blanket approach,” she said. 

Other issues Motshekga highlighted 
included taking tough measures 
against teachers in “former African 
schools” who teach for only three-
and-a-half hours a day instead of the 
six-and-a-half hours taught at former 

Model C schools. She said the differ-
ence in terms of the less hours spent 
on teaching translates into three lost 
years of schooling for schoolchildren. 
Motshekga said this disadvantages the 
majority of children from poor com-
munities, who are pitted against their 
counterparts in privileged schools 
“despite the deficit of three years of 
schooling lost through nothing but 
sheer ineptitude”. 

An education official who did 
not want his name mentioned said 
Motshekga had not actually said 
anything new. But, he said, the dif-
ference is that she is one of the few 
ministers in the current government 
to openly acknowledge the serious 
problems that have bedevilled the 
education system for many years. 
“At least she did not mask the defi-
ciencies and this augurs well for the 
future of education, because admis-
sion is the first step towards correct-
ing one’s mistakes.”
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Motshekga talks tough

Basic Education Minister Angie Motshekga. Photo: Delwyn Verasamy
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The art 
of joining 
metals
Valencia Hendriks followed in her father’s 
footsteps, who used to be one of the best 
welders out there

Thabo Mohlala

V
alencia Hendriks began 
her welding career in 
1997 contracting for an 
international company 
called Chicago Bridge 

and Iron, where she did her in-house 
practical training. She was involved 
in the Saldanha Steel project by 
ArcerlorMittal, then known as Yscor, 
one of the largest steel manufactur-
ing plants in South Africa. 

She then became involved in 
 various projects such as creating 
steel building foundations, building 
and repairing ships, pipe welding 
and the fabrication of pressure 
 vessels. Hendriks always had a 
dream to develop herself in the weld-
ing industry and after saving money 
she did a welding inspector’s course 
at the South African Institute of 
Welding (SAIW). 

After she successfully completed 
the course, she worked as a welding 
inspector at a Caltex refinery on a 
contract basis. She then took a job as 
a lecturer at an FET college, where 
she spent five years training welding 
students. She registered with Unisa 
and worked towards a Bachelor in 
Education senior phase, but unfortu-
nately could not complete her 
 studies. In 2013 she relocated to 
Johannesburg and is currently 
 lecturing welding at SAIW. Hendriks 
has completed her senior welding 
inspector’s level 2 qualification and 
is a welding specialist at the 
institute.

What does your job as a 
welder entail?
Welding is the special joining pro-
cess of metals. It requires a high 
degree of practical skills, knowledge 

of the different welding processes 
and the methods of operation. One 
must also have some knowledge of 
which metals can be welded and 
their behaviour under certain condi-
tions. But there is so much more to 
know: these are only the basic facts 
about welding.

Who or what influenced you 
to pursue it as a career?
I think it came naturally, but my 
father influenced me. He was one 
of the best welders in South Africa 
back then, when welding was still 
a scare skill. When I developed an 
interest for welding I did not strug-
gle to master it. Welding is an art. 
Every new weld I deposit is a new 
experience. I strive to weld better 
and better every time.

What subjects does one need 
to do in order to become a 
welder?
To qualify as a welder you need to 
have an N2 with maths and  science 
to do your trade test. But for a per-
son with welding experience of, 
say, five years with grade 10 maths 
and science, he or she can always 

apply through MerSETA (the 
Manufacturing, Engineering and 
Related Services Sector Education 
and Training Authority) to do a 
trade test under Section 28. The best 
option is to do a practical welding 
course at SAIW. This will qualify you 
as a coded welder.

What do you like most about 
welding?
It gives me great pleasure to share 
my knowledge and experience with 
others and to help make a difference 
in someone’s life. 

Share some of the challenges 
associated with this job
For me as a welding lecturer, it 
means I must be well equipped 
with good knowledge of welding. 
This is because at times I deal with 
students who want to test my skills 
and knowledge, just because I am 

a female in the so-called “men’s 
world”. 

What are some of the qualities 
or attributes that one needs 
for this job?
You must have a passion for weld-
ing. You must see it as an art and 
always try your best. You must have 
that eagerness to learn more about 
welding, and then you will love and 
make a success of it. Don’t give up 
when you battle to master weld-
ing. Remember, “practice makes 
perfect”.

What sectors of the economy 
can one work in after qualify-
ing as a welder?
There are many welding opportuni-
ties in the different industries such 
as energy, manufacturing, engineer-
ing, petrochemical, mining, oil rigs 
and other related industries.

Valencia Hendrik. Photo: Oupa Nkosi

There are many 
welding opportunities 
in the different 
industries such as 
energy, manufacturing, 
engineering, 
petrochemical, mining, 
oil rigs and other 
related industries.
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No condition is permanent

Thabo Mohlala

R
onny Mogege was born in 
1990 in Manganeng vil-
lage in Limpopo. He grew 
up there but at the age of 
10 his family moved to 

Dullstroom in Mpumalanga, where 
he completed his primary and 
 secondary schooling. 

His intelligence was recognised 
early on by one of his primary school 
teachers, Mr Mogano, who recom-
mended his promotion from grade 
three to four in the same year. He 

completed his grade seven at 
Mpilonhle Primary School in 
Mpumalanga on a high note, becom-
ing the talk of town after being 
 featured in a local newspaper. This 
recognition inspired him to work 
even harder. 

He matriculated in 2007 at 
Siyifunile Secondary School, also in 
Mpumalanga, with a meritorious 
award; he received numerous 
 academic awards and certificates 
during his school days. 

Tertiary education
I took a gap year before enrolling for 
a BSc (Medical Science) degree at the 
University of Limpopo in 2009. I 
completed my degree with 10 
 distinctions in 2012. 

I then went on to join the Council 
for Scientific Industrial Research 
(CSIR) Biosciences’ Emerging Health 

Technologies group in 2013 as an 
intern in the department of sci-
ence and technology and national 
research foundation. 

Two months later, the CSIR 
granted me a scholarship to enrol 
for a Master of Science degree in 
Chemistry (Biocatalysis) at the 
University of the Witwatersrand.  

Who were your favourite 
teachers?
My favourite teacher was Mr 
Semenya, my grade 10 physical 
 science teacher. He was very 
 passionate and knowledgeable. 

What influence did he have 
on you?
He would always advise us to perse-
vere. His favourite quote was: “one 
man is as good as another, and no 
condition is permanent”. 

What were your favourite 
subjects and why?
My favourite subjects were mathe-
matics, biology and physical science, 
because they forced me to think 
hard, make assumptions, prove 
 theorems and examine thoughts 
before accepting them. Mr Semenya 
always emphasised this, saying, “a 
precise statement of the problem is 
the most important step towards 
finding its solution”. 

He was also known for breaking 
down sophisticated mathematics 
and science problems into smaller 
ones, which could be dealt with one 
at a time. 

What are the things a teacher 
should never do or say?
A teacher should never tell children 
that they are incompetent, stupid, 
lazy and so on as this has the 

potential to negate the pupils’ natu-
ral ability to dream and be creative, 
innovative and confident. 

What is your message to 
teachers?
Teachers should make sure they have 
clear understanding of the subjects 
they teach to make them interesting 
for the learners. Learners tend to 
understand things that interest them 
better that those that don’t. I am of 
the view that anything can be made 
clear to the learners provided it is 
done with passion and an intention 
to make them understand. 

I know of a teacher who would not 
accept any mathematical method of 
solving a problem as long as he was 
not aware of it, even if it gave the 
correct answer. Such teachers can 
destroy the ability of learners to be 
independent and innovative.

Ronnie Mogage. Photo: Madelene Cronjé
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O
ne of the many challenges 
facing teachers today is 
how to remain creative and 
dynamic in the classroom. 

A teacher is expected to constantly 
stimulate and keep learners’ minds 
meaningfully engaged; one dull 
moment they switch off. But ICT has 
proved to be one of those tools that 
teachers can use to work magic in 
their classrooms and readily connect 
with learners. 

Michelle van Wyk, a young and 
passionate grade three teacher 
at Onze Rust Primary School in 
Bloemfontein, Free State, strongly 
believes technology adds enjoyment 
in the classroom. All her lessons 
are in digital format and her profi-
ciency paid off when she won 2015 
National Teaching Awards (NTA) 

in the category of “Excellence in 
Technology Enhanced Teaching and 
Learning”.

Bridging the gap
Most, if not all, of Van Wyk’s learners 
come from poor socioeconomic back-
grounds. “A lot of learners in my 
class will probably never leave the 
country, and in fact some of them 
have never even left the province”. So 
she decided to provide them with an 
opportunity to go and explore the 
globe using Google Maps, Google 
Street View and Google Earth. 

By being exposed to these applica-
tions, learners can acquire knowl-
edge and hone practical skills that 
they can use beyond the classroom. 
She said Skype has become one of 
her learners’ favourites, because 
it provides real time and intimate 
interaction. Through Skype, Van 
Wyk’s learners get a chance to inter-
view anyone, anywhere in the world. 
She feels technology not only nar-
rows the digital divide but also gives 
her learners a sense of hope and 
confidence.

Resources
Because the school cannot afford to 
provide all the equipment, Van Wyk 
ask companies or individuals to 

donate old laptops and cellphones. 
She divides her class into groups so 
that each learner can gain access to 
the gadgets. As a result, learning is 
not confined to the classroom but 
can also take place at home. She said 
she communicates instantly with her 
learners — either by phone or sms — 
to solve any problem they may have. 

“Technology has really revolution-
ised teaching and the entire class-
room experience for both teachers 
and learners,” said Van Wyk.

Meeting like-minded people
Van Wyk has created a vibrant net-
work of teachers who share her pas-
sion of ICT in the classroom. “The 
advantage of being part of this com-
munity is that I meet and interact 
with teachers from different prov-
inces, and those outside the country,” 
she said. This creates a platform for 
the like-minded people to share views 
and experiences on how to improve or 
access the latest teaching methods or 
technologies. She said giving 

accolades to teachers who make effec-
tive use of ICT and who change their 
learners’ lives will motivate more of 
them to embrace ICT as a critical part 
of the curriculum. Van Wyk said she 
is grateful to the department of basic 
education for recognising her efforts 
to promote the use of technology in 
the classroom. “My wish is to be an 
example to other teachers, to moti-
vate them in the same way I was moti-
vated. Then they too will strive to be 
the best in what they do.”

Technology

Outside world 
brought into 
classroom
Michelle van Wyk 
uses ICT to enable 
her learners 
to learn about 
countries they will 
probably never visit

Michelle van Wyk. Photo: Supplied
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Valerie Fowler

A
t Pietermaritzburg Girls’ 
High School (PGHS) we are 
fortunate that all staff 
members recognise and 

value the importance of a good edu-
cation. Inspirational teaching, pas-
toral care and the pursuit of excel-
lence are the professional pillars 
upon which our school is built. 

Those of us who love teaching 
know that we have a responsibility to 
reignite passion within our spheres 
of influence. 

The modern state school is a won-
derful microcosm of the outside 
world and sets the bar for opportu-
nity, excellence and achievement. 
To lead a school that has been at the 
forefront of girls’ education in South 
Africa for 95 years is both a challenge 
and a privilege. What is absolutely 
essential is that every stakeholder, 
be it learner, parent or teacher, must 
be able to identify with the ethos of 
our school. Our mission statement 
reflects the core values that are at the 
heart of every decision taken.  

Sound philosophy
As a principal one is required to be a 
most adept juggler. It is vital that 
principles, not influence, govern 

actions. This is not always well-
received in the climate of corruption 
that undermines our country. The 
vision for a school must be based on 
a sound philosophy that all stake-
holders can identify with. But it 
requires strong leadership and a 
dedicated management team to 
translate visions into action. 

Winning formula
One of my core responsibilities is to 
develop good relationships. A 
knowledgeable, positive and sup-
portive governing body is important 
in building a good school. As we are 
a fee-paying school it is essential 
that we work closely with the parent 
representatives and plan a budget 
that they all support. The academic 
staff is the greatest asset of any 
school and should be hand-picked. 
Parents have a very important role 
to play in their children’s education 
and therefore a winning formula is a 
good and trusting relationship with 
all our stakeholders. This is one of 
the greatest challenges today as the 
family unit is constantly threatened. 
The school employs two trained 
school counsellors to support learn-
ers and their parents. Our grade 12 
peer counsellor leaders complete a 
training course which equips them 
to offer support to girls in need or 
assist them with tutoring.

Leading from within
My leadership style has developed 
over time and draws on the experi-
ence I have had in the school environ-
ment and in the world of sport. My 
personal code for leadership includes: 
the self-belief that I have the ability to 
do the job; unwavering commitment; 
the desire to work hard; the belief 
that the goals set can be achieved; an 
acceptance that failure is part of 
growth; the insistence that fairness is 
at the heart of all decisions; and an 
understanding that there is no final 
destination in the pursuit of excel-
lence. I like to lead from within and 
be actively involved in the processes 
that are driving the school. I choose 
not to be isolated in my office, bogged 
down by bureaucracy. I want my 
enthusiasm to be tangible and so I 
ensure I am seen and heard, and am 
quick to offer my support. 

Every teacher is a leader
It is also my responsibility to develop 
other leaders, to mentor and build a 
team of highly competent managers. 

Besides the weekly formal meetings, 
I am available to discuss any deci-
sions that have to be made. 

I constantly stress my belief that 
every teacher is a leader in her class-
room and beyond, and so the 
teacher has an enormous responsi-
bility to meet these expectations. I 
rely on my staff for pastoral care. 
They, in turn, inform the grade head 
of any learner who needs special 
attention, and I am kept abreast of 
this at our regular meetings. 
Mentoring of staff in subject fields is 

the responsibility of the subject 
head, with extra support coming 
from the senior members of the 
management team.   

Developing the whole child
I am alert to the needs of our won-
derfully diverse community and 
uphold our mission statement, 
which encompasses “human dignity 
and equal opportunity” as well as 
the “maximum freedom of the indi-
vidual within the context of the 
maximum good for all”. Our various 

cultural and religious societies have 
a very secure place in our school 
programme. The opportunity for 
real life learning goes hand-in-hand 
with the academic programme. It is 
our responsibility to develop the 
whole child so that she can take her 
rightful place in our country. There 
is nothing more exciting and 
rewarding than seeing the role that 
sport, creative arts, debating, ser-
vice and leadership opportunities 
have in the growth and develop-
ment of our learners.

Principles govern actions
Top state schools 
will always be 
leaders in the 
community and 
the benchmark for 
other schools

Valerie Fowler. Photo: Supplied

I constantly stress 
my belief that every 
teacher is a leader 
in her classroom 
and beyond, and 
so the teacher 
has an enormous 
responsibility to meet 
these expectations. 
I rely on my staff for 
pastoral care

Principal
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Master of Mandarin 
Motswedi Modiba 
is leading the pack 
as a young black 
female who can 
fluently speak, write 
and read Mandarin, 
which South 
African schools will 
soon offer as an 
additional language

Thabo Mohlala

N
ineteen years after she 
began school ,  i t  has 
b e g u n  t o  d a w n  o n 
Motswedi Modiba that 
her parents’ decision to 

enrol her at Pretoria Chinese School 
was a great idea. Today she is not 
only fluent in Mandarin but can also 
write and read it well, and a host of 
opportunities appear to be opening 
up for her. 

And the timing could not have 
been perfect: China’s trade and eco-
nomic influence has been growing 
rapidly, not only globally but also in 
Africa, with South Africa being a sig-
nificant and strategic trading ally. 
Mandarin will become a language 
option taught at South African 
schools this year; Basic Education 
Minister Angie Motshekga said this 
is necessary because China is South 
Africa’s biggest trading partner. 
Professor Lyu Jiangao, the co-direc-
tor of the Confucius Institute at the 
University of Johannesburg, sup-
ports this view. He said: “There are 
a lot of broader, positive outcomes 
for South Africans to learn about 
Chinese culture and how to speak 
Mandarin,” adding that this will 
help when “travelling to China and 
for future job prospects, and also to 
make business.”

Coming tops
Modiba’s parents wanted to enrol 
her at a high performing, disci-
plined and Christian school, and 
Pretoria Chinese School ticked all 
the boxes. Modiba said she learned 
Mandarin from grade one until 
grade 12. While in grade 11 she took 
part in a Chinese Bridging 
Competition where learners took 
part, in pairs, in a range of activities 
that included writing, speaking, 
reading, dance, singing and poetry. 
She came first in a talent category 
that involved singing, earning her-
self a place in the top three and then 
went on to compete nationally in 
Cape Town. In 2013 she and her 
partner went to China, spending 
two weeks competing against 165 
contestants from around the world. 
She and her partner came third, 
while she won in the talent (singing) 
category. “This was the first time 
South Africa was ranked within the 
top 25 in this competition,” said 
Modiba. After winning the category, 
Modiba was awarded a scholarship 
to study in China but she decided to 
wait until after completing grade 12. 

Eye-opener
Soon after finishing her matric with 
bachelor’s pass, Modiba went to 
China for six months to study 
Mandarin and literature focusing 
on speaking, writing and grammar. 
“My experience was just out of this 

world. It was an eye-opener. I real-
ised there is so much more we can 
do as a country — we still have a lot 
to learn from other nations. And 
more importantly, it showed me 
what I can become and achieve,” 
said Modiba. 

She said as South Africa becomes 
part of the global community it is 
important for the youth to grab and 
explore new opportunities available 

to them. “Learning Mandarin,” said 
Modiba, “means I can become an 
important link that promotes mean-
ingful interaction with China and 
learn how it became such a success-
ful nation.” 

Ploughing back
She said she admires China’s strong 
work ethic as well as its technologi-
cal advancement. She intends going 

back there to study music at tertiary 
level. She said she is also toying with 
the idea of going into translation as 
a business venture. “There are a 
number of South African business 
people who spend most of their time 
in China but find it difficult to com-
municate with their Chinese coun-
terparts,” she said, adding that she 
would not rush into any career deci-
sions just yet. 

Modiba said her ultimate goal is 
to come back and help youths with 
how they can achieve their goals, as 
motivated and informed youths are 
an important resource for the coun-
try. Modiba concluded by thanking 
her parents who, she said, showed 
great foresight and courage by 
enrolling her at the school. Two of 
her siblings are now also enrolled at 
the same school.

Motswedi Modiba. Photo: Madelene Cronjé
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N
ineteen years after she 
began school ,  i t  has 
b e g u n  t o  d a w n  o n 
Motswedi Modiba that 
her parents’ decision to 

enrol her at Pretoria Chinese School 
was a great idea. Today she is not 
only fluent in Mandarin but can also 
write and read it well, and a host of 
opportunities appear to be opening 
up for her. 

And the timing could not have 
been perfect: China’s trade and eco-
nomic influence has been growing 
rapidly, not only globally but also in 
Africa, with South Africa being a sig-
nificant and strategic trading ally. 
Mandarin will become a language 
option taught at South African 
schools this year; Basic Education 
Minister Angie Motshekga said this 
is necessary because China is South 
Africa’s biggest trading partner. 
Professor Lyu Jiangao, the co-direc-
tor of the Confucius Institute at the 
University of Johannesburg, sup-
ports this view. He said: “There are 
a lot of broader, positive outcomes 
for South Africans to learn about 
Chinese culture and how to speak 
Mandarin,” adding that this will 
help when “travelling to China and 
for future job prospects, and also to 
make business.”

Coming tops
Modiba’s parents wanted to enrol 
her at a high performing, disci-
plined and Christian school, and 
Pretoria Chinese School ticked all 
the boxes. Modiba said she learned 
Mandarin from grade one until 
grade 12. While in grade 11 she took 
part in a Chinese Bridging 
Competition where learners took 
part, in pairs, in a range of activities 
that included writing, speaking, 
reading, dance, singing and poetry. 
She came first in a talent category 
that involved singing, earning her-
self a place in the top three and then 
went on to compete nationally in 
Cape Town. In 2013 she and her 
partner went to China, spending 
two weeks competing against 165 
contestants from around the world. 
She and her partner came third, 
while she won in the talent (singing) 
category. “This was the first time 
South Africa was ranked within the 
top 25 in this competition,” said 
Modiba. After winning the category, 
Modiba was awarded a scholarship 
to study in China but she decided to 
wait until after completing grade 12. 

Eye-opener
Soon after finishing her matric with 
bachelor’s pass, Modiba went to 
China for six months to study 
Mandarin and literature focusing 
on speaking, writing and grammar. 
“My experience was just out of this 

world. It was an eye-opener. I real-
ised there is so much more we can 
do as a country — we still have a lot 
to learn from other nations. And 
more importantly, it showed me 
what I can become and achieve,” 
said Modiba. 

She said as South Africa becomes 
part of the global community it is 
important for the youth to grab and 
explore new opportunities available 

to them. “Learning Mandarin,” said 
Modiba, “means I can become an 
important link that promotes mean-
ingful interaction with China and 
learn how it became such a success-
ful nation.” 

Ploughing back
She said she admires China’s strong 
work ethic as well as its technologi-
cal advancement. She intends going 

back there to study music at tertiary 
level. She said she is also toying with 
the idea of going into translation as 
a business venture. “There are a 
number of South African business 
people who spend most of their time 
in China but find it difficult to com-
municate with their Chinese coun-
terparts,” she said, adding that she 
would not rush into any career deci-
sions just yet. 

Modiba said her ultimate goal is 
to come back and help youths with 
how they can achieve their goals, as 
motivated and informed youths are 
an important resource for the coun-
try. Modiba concluded by thanking 
her parents who, she said, showed 
great foresight and courage by 
enrolling her at the school. Two of 
her siblings are now also enrolled at 
the same school.

Motswedi Modiba. Photo: Madelene Cronjé
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Opening doors to the impossible

T
he Maths & Science Lead-
ership Academy (MSLA) 
in Kimberley is an innova-
tive and creative response 
to the challenges facing 

education in South Africa, with spe-
cial focus on mathematics, science 
and English, as well as leadership and 
skills development.

In partnership with stakeholders 
in education, the organisation 
provides learners, as well as 
teachers, student teachers and the 
wider community, with an exciting 
and innovative teaching and 
learning environment that is aimed 
at addressing the inequalities facing 
education, in order to grow the 
economy of the Northern Cape and 
reduce levels of poverty.

The academy was established as a 
non-profit company in 2006, 
although Anne Maclean, initiator 
and managing director of the MSLA, 
was involved before that. “I was 
employed as a mathematics co-ordi-
nator in Kimberley for the depart-
ment of education, concentrating on 
working in schools, especially the 
disadvantaged schools,” she said.

“In 2005 I ran mathematics 
competitions throughout the 
Northern Cape, and the year before 
that I ran another programme 
through National Science Week,” 
she revealed. “Both of these projects 
were sponsored by De Beers, who 
with other Kimberley and national 
companies have been involved in 
funding our MSLA programmes 
from the very beginning more than 
10 years ago,” Maclean added.

“In 2005 I compiled a submission 
for the MEC for education, and after 
some six months, the MEC signed 
off the idea and said go ahead,” she 
stated.  

“We started with absolutely noth-
ing, and after sponsorships from Dr 
Jonathan Beare and De Beers in 
2007 we started using the bar at 
Club Griquas in Kimberley as a 
venue for teaching grade 9 children 
from all the schools in the vicinity,” 
she confirmed.

“In 2007 we also ran a project to 
help the grade 12 learners in the 
Frances Baard District, who were 

doing higher grade maths, so we 
had these higher grade matricula-
tion learners plus grade 9s. Very 
soon it became abundantly clear 
that it was far too late to start help-
ing children in matric – one has to 
start earlier,” Maclean noted.

“So I developed a new programme 
called ‘Adopt 60’. Now I approach a 
new sponsor every year to adopt 60 
grade 9s, but with the expectation 
that the sponsor will continue to 
take them through to grade 12. This 
programme is doing very well, and 
we have some really generous spon-
sors who have donated amounts of 
up to R1.3-million over the past four 
years,” she stated. 

Maclean pointed out that, as far as 
sponsorship is concerned, De Beers 
has been quietly sponsoring two 
grades every year since.

The Northern Cape is the largest 
province in South Africa, with the 
smallest population and greatest 
challenges in terms of climate and 
long distances. 

In addition, many youngsters 
come from homes seriously affected 

by substance abuse, resulting in 
high rates of depression, crime, 
teenage pregnancy and general 
poverty. 

But MSLA is having an amazing 
impact on the youth of Kimberley – 
especially those from poor back-
grounds – inspiring them to dream 
and dream BIG, and developing 
them holistically as future leaders 
through the advancement of mathe-
matics, science and language 
education.

The benefits of MSLA and its 
learning programmes are clearly 
reflected in the progress made by 
the learners. “The 2014 grade 12 
class had a total of 60 learners, all of 
whom were successful,” Maclean 
revealed. “A total of 53 passed with 
admission to a bachelor’s degree, six 
with admission to a diploma, and 
one with admission to a higher cer-
tificate. In addition to their 100% 
pass rate, the learners obtained a 
total of 55 distinctions. 57 of them 
are studying at tertiary institutions 
in 2015, and 16 are studying engi-
neering,” she added. 

“What makes this performance 
even more remarkable is the fact 
that the children achieved their 
results despite often living in over-
crowded homes, in shanties, in 
homes with no place to study, no 
electricity, and in homes where they 
sometimes went to bed hungry,” she 
elaborated.

“Bear in mind also that because 
the majority of these learners are 
from poor homes, they cannot 
possibly afford the steep university 
tuition fees,” Maclean pointed out. 
“In other words, it is their excellent 
performance in the matriculation 
examinations that has earned them 
bursaries or scholarships to enable 
them to go to university,” she said.

This evidence presents a call for 
support to the corporate giants, 
institutions and individuals who 
have a vested interest in the future 
of the Northern Cape, and who 
understand the importance of grow-
ing future leaders. “Our premises 
are a heritage site owned by De 
Beers which was sold as part of 
mine property in 2015.”

The children attend classes one 
afternoon a week from 3.00pm till 
6.00pm – they study maths for one-
and-a-half hours and science for 
one-and-a-half hours. 

Learners attending the MSLA 
range from grade 9 to grade 12, and 
there is a total of 300 this year 
which – because the need is so great 
– is 60 more than the budget covers.          

“Last year we decided to buy each 
child a study guide for maths and 
for science. I went to Cape Town 
and met with the publishers, and 
they arranged for us to purchase 
study guides for a 75% discount, 
which helped tremendously,” 
Maclean related.

The MSLA recognises the dire 
need to grow future leaders of cali-
bre who have the passion to be the 
difference in this world. To our chil-
dren we echo the words of that great 
man Nelson Mandela: “Sometimes 
it falls upon a generation to be great 
– you can be that generation.”

By Lionel Williams with contribution 
from Tom Tweedy

A teacher at the academy puts learners through the paces. Photo: Supplied

Maths & Science 
Leadership Academy 
throws a lifeline to 
needy learners

Transforming education with
technology
Seventy percent of MTN SA Foundation’s funding is directed towards using 
technology to enhance the capacity of teachers and improve the knowledge     
of learners in our schools. From teacher training programmes, equipping 
computer laboratories, to connecting learners with disabilities, the MTN SA 
Foundation believes that technology is education’s greatest enabler!

We could not have achieved this success without the support of our partners. 

We invite other likeminded partners to join us as we work together to 
drive sustainable change in South Africa.

There is no doubt that education is the most vital element in creating 

productive and self-reliant societies. In South Africa, however, massive 

inequalities still remain in the field of education that Government cannot 

address single-handedly. Fortunately, through the CSI initiatives of the 

private sector, much is being done to give future generations the 

educational kick-start that they deserve.

 

The successes of the MTN SA Foundation’s education programmes, stem 

from its focus on using technology to enhance lives. The MTN SA 

Foundation isn’t content to simply write a cheque and consider its job 

done; it proactively develops and implements education projects that use 

technology to facilitate learning and teaching in disadvantaged schools 

and communities. This is achieved by partnering with key relevant 

stakeholders such as government, NGOs and private companies.

The Compujector is just one example of the MTN SA Foundation’s 

forward-thinking educational tech solutions working in partnership with 

Lesedi Corporate Technology. The Compujector combines a computer, 

projector and an interactive whiteboard into one versatile teaching tool. 

The Compujector comes preloaded with the government’s CAPS 

curriculum-aligned educational material. The provision of up-to-date 

digital teaching material has proved to be a game-changer in areas where 

textbook delivery remains a problem. Eighty one (81) Compujectors have 

been rolled out to date and will continue to provide this versatile teaching 

tool in the future. 

With a mandate to reach out to the youth, women and people with 

disabilities, the MTN SA Foundation last year also spearheaded a 

programme to provide accessible ICT equipment to learners with special 

Education receives a massive digital boost 
needs. Already five schools and a community centre have received   MTN 

SA Foundation laboratories with Braille printers and specialised 

computers, impacting 1500 learners with special needs. MTN SA 

Foundation also recognised a need to go beyond helping disabled 

learners at school level alone and donated R1.3 million to Optima College, 

which provides further skills training to blind educators.

It is clear that education is more than just a strategy adopted by the MTN 

SA Foundation; it is a passion close to the hearts of all within the MTN 

family. The MTN’s 21 Days of Yello Care, an employee volunteerism 

programme , also took on a strong educational slant in 2015. The MTN 21 

Days of Y’ello Care campaign has proven to be a phenomenal success with 

participation by both employees and members of the public. The 

campaign allows both groups to be more involved in their communities 

and to make a difference.

   

The theme for the 2015 campaign was “Investing in Education for all” 

which required engaging with projects within the educational sectors 

through the provision of infrastructure, ICT Facilities and or education 

equipment and materials.

From grassroots projects taken on by staff members to far-reaching 

national programmes undertaken in conjunction with NPOs and 

Government, the MTN SA Foundation is arguably one of the leading 

forces behind uplifting the country’s education through technology.

The MTN SA Foundation, however, is quick to pass on the credit to millions 

of MTN customers, citing customer loyalty as the key element that 

enables the Foundation to keep doing what it does best. 

MTN SA Foundation  |  216 14th Avenue  |  Fairlands  |  Gauteng  |  2195
Tel: +27 11 912 3000  |  E-mail: foundation@mtn.co.za  |  www.mtnsafoundation.co.za
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Thabo Mohlala

S
ome experts attribute the 
current global spells of 
abnormally high rains 
and severe droughts to 
human activity. 

To mitigate or reverse the effects, 
they argue, people should radically 
shift the way they interact with the 
planet and take concrete steps to 
promote environmentally friendly 
ways of living. 

Several programmes have been 
launched to co-ordinate efforts to 
achieve this objective; one is the Eco-
Schools Programme, which operates 
globally and aims to deepen aware-
ness and encourage environmental 
sustainability at a school level. 

In South Africa the programme 
was introduced in 2003 and is driven 
by Wessa (Wildlife and Environment 
Society South Africa). To date over 1 
200 schools have registered. 

Wessa’s project manager, Cathy 
Dzerefos, said schools follow a sim-
ple seven-step programme that 
guides them towards improved 
environmental learning and 
 student-led action. 

Oom Paul School in Rustenburg, 
North West, has introduced some 
exciting learner-led eco activities to 
deal with litter and waste. 

Ria Van der Walt and Anel Fourie 
are at the coalface of the school’s 
drive to embrace and cultivate an 
eco-friendly culture among the 
learners and wider community. 

The firebrick project
Van der Walt and Fourie said: “Our 
area of expertise is to assist young 
people that have obstacles to learn-
ing so that they may lead full and 
dignified lives. Using the seven 
steps of the Wessa Eco-Schools pro-
gramme we decided on the eco-code 
of ‘Waste not, want not, do not litter, 
live free and clean’. An audit indi-
cated that the school creates a great 
deal of paper waste. To deal with 
this problem we decided to make 
firebricks from shredded paper that 
had been soaked in water. 

“In 2015 we started collecting 
early so that enough bricks could be 
made to sell and create some 
income for the school. Less wood 
will be needed for fires, so we are 
also saving trees. 

We did not have enough moulds 
for the whole class to make fire-
bricks last year, but this year we 
 collected plastic containers and 
made holes in them with a hot nail. 
The shredded paper was then put 
into these moulds and the water 
was squeezed out with a wooden 
block. 

Results
“We collected eight 25-litre buckets 
of shredded paper and made 168 
bricks of different sizes. Once dry 
the bricks were strong enough to 
withstand a 60 kg weight and burnt 
well. Everyone participated in mak-
ing firebricks and we learnt a great 
lesson that we can proudly share 
with others. 

Our school is also recycling vege-
table and fruit peelings, teabags and 
paper in worm farms, and we gave 
one to a rural school.

Reflections
“We had fun getting outdoors and 
making firebricks. We learnt that 
trees can be saved if we use paper. 
We are glad that our school is part 

of the Eco-School family that wants 
to make the world greener and 
cleaner. We are thinking about mak-
ing other things from waste, such as 
bird feeders or gifts.” 

To learn more about the 

programme and register your school 
as a Wessa Eco-School contact:

Tel: 033 330-3931, email: ecoschools@
wessa.co.za or visit: www.wessa.org.

Enviro-conscious

Van der Walt and 
Fourie said: “Our 
area of expertise is to 
assist young people 
that have obstacles 
to learning so that 
they may lead full and 
dignified lives.

Photo: Supplied

Photo: Supplied

Oom Paul School has found creative ways to tackle waste as 
part of Eco-Schools programme
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Opening eyes and ears

Thabo Mohlala

A
s he was growing up in 
the early 50s Albert Dill 
developed soft spot for 
vulnerable people and 
became interested in 

helping them to overcome their dis-
abilities. 

Dill’s father was a missionary 
and the disabled, particularly the 
deaf and blind, formed part of his 
father’s congregation. Teaching 
was to him a logical career choice 
because through it he could fulfil his 
childhood dream of reaching out to 
the disabled. 

He strongly believes disabled 
 people should be affirmed as com-
plete human beings and be taught 
to be self-sufficient. Two years ago, 
when he became a runner-up in the 
category of “Lifetime Achievement” 
in the annual national teaching 
awards, for his selflessness in assist-
ing deaf and blind learners to 
become integrated into society, 
many people within the profession 
endorsed the accolade.  

Teaching career
Dill’s teaching career started in 1974 
at a technical school in East London. 
Two years later he taught at 
Robertson High School, near 
Worcester in Cape Town, where he 
would often see blind and deaf 
learners during inter-schools com-
petition. In 1980 he joined the then 
department of education and train-
ing (DET) working in the psychol-
ogy services unit, and also served as 
an assistant education planner, 
helping with guidance and psycho-
metric tests. 

Taking leadership
In 1985 Dill joined Filadelfia School 
for the Disabled in Shoshanguve, 

finally getting to work with and help 
disabled learners to realise their 
potential. He immediately took a 
course in remedial education and 
did a Bachelor of Education in non-
formal education to hone his people 
development skills. 

Filadelfia caters for the physi-
cally disabled, partially sighted and 
learners with cerebral palsy. Dill 
became the principal of the school 
in 1986 with 103 learners; when he 
left after 13 years the number had 
grown to 400. “And by that time 
Filadelfia was rated as one of the 
academically top 25 schools in the 
DET,” said Dill.

Self-sufficiency
His next destination was Trans-
oranje School for the Deaf in 1988, 
which provides specialised educa-
tion to learners with severe disabili-
ties from the age of three to grade 
12. Based in the west of Pretoria, it 
runs eight fully-fledged hostels that 
accommodate 101 learners, most of 
whom come from broken homes 
and poor economic backgrounds. 
Although the school follows the 
standard curriculum, the focus is on 
providing technical skills and the 
subjects are carefully designed to 
equip learners with relevant indus-
try skills. 

The subjects include upholstery, 
hospitality studies, needlework, 
woodwork, metalwork, and arts 
and crafts (beadwork, cement art 
and vegetable tunnel management). 
The school also encourages learners 
to take part in sport activities such 
as athletics, rugby, soccer, netball, 
chess and choir singing. 

“We want to ensure our learners 
are better prepared for the real 
world,” said Dill. He said he has 
taught several learners who are hold-
ing secure jobs and doing well in 

their various spheres of influence. 
“One of them is Henrietta 

Bogopane-Zulu, current deputy 
minister of social development. I 
taught her at Filadelfia and she is 
among the many who are doing well 
despite their disabilities,” said Dill.

Scooping the award
No doubt one of his top personal 
achievements is being part of the 

lobby group that campaigned for 
sign language to become the first 
language for the deaf. 

Their fight with relevant authori-
ties yielded positive results and 
today sign language is the first 
 language for disabled learners. It is 
envisaged, said Dill, that by 2018 the 
first group of disabled learners will 
take their grade 12 exams in sign 
language. 

Dill retired last year after spending 
a solid 42 years of dedicated service 
in the teaching profession. 

“We will be left poorer without his 
presence here. He was like a father, 
friend and virtually everything to the 
kids and staff. But we wish him a 
blissful and enjoyable rest,” said Alta 
Koekemoer, the school’s business 
development manager, with a lump 
in her throat.

Albert Dill inspired many disabled learners 
to become economically active citizens

Albert Dill. Photo: Oupa Nkosi

Is Emotional Literacy the most important subject?
Richard Hayward

A
sk teachers what’s the 
most important subject 
taught and you’ll get 
many answers. The lan-
guage teachers might 

argue that it’s to be literate in one’s 
home language; the maths col-
leagues might argue for maths. 
Then there will be those teachers 
who maintain that one has to be 
computer literate to live meaning-
fully in the 21st century. Of course, 
all these subjects are indeed impor-
tant.

However, there’s one subject 
that’s not on virtually any school 
timetable but is crucial to every 
child. That’s Emotional Literacy — 
or as it’s often called — Emotional 
Intelligence. If we are to prepare 
children to live happily today and 
have meaningful and rewarding 
lives tomorrow and beyond, we 
need to teach them to be emotion-
ally literate.

A quality teacher and a quality 
school might not directly teach 
Emotional Literacy as a subject but 
they unofficially do it every day. In 
all that they do daily with and for 
the children they realise the truth of 
this statement:

“One looks back with appreciation 
to the brilliant teachers but with 
gratitude to those who touch our 
human feelings. The curriculum is 
so much necessary raw material but 
warmth is the vital element for the 
growing plant and for the soul of a 
child.”  — Carl Jung

Think of an unforgettable teacher 
from your own childhood who per-
sonally had a most positive impact 
on who you are today. You most 
probably have forgotten much of the 
“raw material” that they taught you. 
Facts and figures learnt for exams 
are no longer in your memory bank. 

Yet you’ve never forgotten how 
they made you feel good about your-
self; how they believed in your 
potential. You might still remember 
the good “vibes” and happy atmos-
phere that you and other children 
experienced when you walked into 
that teacher’s classroom. 

As teachers, our main function is 
to try and go beyond being a “bril-
liant teacher”. It’s to help children 
live a life worth living. That involves 
developing their emotional intelli-
gence or literacy. If we wish to grow 
leadership in children, we need to 
know the starting point. That start-
ing point, however, is not the chil-
dren. It’s us. What is Emotional 
Intelligence? Rina de Klerk and 
Ronel le Roux in their book 
Emotional Intelligence for Children 
and Teens define it as: “Emotional 
intelligence is the ability to identify, 
understand and control your own 
thoughts and feelings, communicate 
them appropriately to others and 
have empathy with the emotions of 
others.”

If we want to be emotionally intel-
ligent in our interactions with learn-
ers, De Klerk and Le Roux state that 
we must strive to create a positive 
learning environment which has 
these qualities:

Safe: The learning environment is 
free from any comparisons to oth-
ers, abuse, manipulation and 
humiliation.

Free: Children have choices (with 
responsibilities).

Respectful: Feelings and unique-
ness are respected.

Supportive: The individuality, 
needs and talents of children are 
recognised and supported. 

Purposeful: What is taught in the 
classroom is of value for life beyond 
the classroom.

Empathy: Children and teachers 
care for each other’s feelings.

Stimulating: The classroom envi-
ronment and the information given 
will stimulate and encourage the 
child’s natural curiosity. The child 
will want to learn rather than have 
to learn.

When we as teachers are emotion-
ally intelligent role models, the 
learners will copy us. The children’s 
emotional intelligence will grow 
and be reflected in these behaviours 
(well, most of the time!). They will:
• Think positively about themselves 

and be willing to take risks;
• Be able to accept, control and ver-

balise their feelings;
• Communicate well with others 

and show empathy and respect;

• Handle conflict situations in sen-
sible and non-violent ways;

• Achieve their full potential in and 
outside the classroom;

• Get along better with classmates 
and sports team members;

• Be more resilient when they expe-
rience tough times; and

• Enjoy being at school.
Emotionally intelligent teachers 

help create happy, high-achieving 
learning places. The teaching profes-
sion — although an often hugely 
enjoyable one — can also be a very 
demanding and very tough one. 
Working together, emotionally intel-
ligent learners and teachers make 
school days better for everyone.

Imagine that someone were to ask 
you the question, “What’s the most 
important thing that you teach your 
learners?” What would be your 
reply?

Richard Hayward, a former principal 
of two schools, edits the online Quality 
Education News. SAQI (South African 
Quality Institute) sponsors its 
publication. If you would like free 
downloads, please go to either www.
saqi.co.za (click on Quality Education) 
or www.MySchool.co.za (click on 
Beneficiaries)

When we as teachers 
are emotionally 
intelligent role models, 
the learners will copy 
us. The children’s 
emotional intelligence 
will grow and be 
reflected in these 
behaviours
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Opening eyes and ears

Thabo Mohlala

A
s he was growing up in 
the early 50s Albert Dill 
developed soft spot for 
vulnerable people and 
became interested in 

helping them to overcome their dis-
abilities. 

Dill’s father was a missionary 
and the disabled, particularly the 
deaf and blind, formed part of his 
father’s congregation. Teaching 
was to him a logical career choice 
because through it he could fulfil his 
childhood dream of reaching out to 
the disabled. 

He strongly believes disabled 
 people should be affirmed as com-
plete human beings and be taught 
to be self-sufficient. Two years ago, 
when he became a runner-up in the 
category of “Lifetime Achievement” 
in the annual national teaching 
awards, for his selflessness in assist-
ing deaf and blind learners to 
become integrated into society, 
many people within the profession 
endorsed the accolade.  

Teaching career
Dill’s teaching career started in 1974 
at a technical school in East London. 
Two years later he taught at 
Robertson High School, near 
Worcester in Cape Town, where he 
would often see blind and deaf 
learners during inter-schools com-
petition. In 1980 he joined the then 
department of education and train-
ing (DET) working in the psychol-
ogy services unit, and also served as 
an assistant education planner, 
helping with guidance and psycho-
metric tests. 

Taking leadership
In 1985 Dill joined Filadelfia School 
for the Disabled in Shoshanguve, 

finally getting to work with and help 
disabled learners to realise their 
potential. He immediately took a 
course in remedial education and 
did a Bachelor of Education in non-
formal education to hone his people 
development skills. 

Filadelfia caters for the physi-
cally disabled, partially sighted and 
learners with cerebral palsy. Dill 
became the principal of the school 
in 1986 with 103 learners; when he 
left after 13 years the number had 
grown to 400. “And by that time 
Filadelfia was rated as one of the 
academically top 25 schools in the 
DET,” said Dill.

Self-sufficiency
His next destination was Trans-
oranje School for the Deaf in 1988, 
which provides specialised educa-
tion to learners with severe disabili-
ties from the age of three to grade 
12. Based in the west of Pretoria, it 
runs eight fully-fledged hostels that 
accommodate 101 learners, most of 
whom come from broken homes 
and poor economic backgrounds. 
Although the school follows the 
standard curriculum, the focus is on 
providing technical skills and the 
subjects are carefully designed to 
equip learners with relevant indus-
try skills. 

The subjects include upholstery, 
hospitality studies, needlework, 
woodwork, metalwork, and arts 
and crafts (beadwork, cement art 
and vegetable tunnel management). 
The school also encourages learners 
to take part in sport activities such 
as athletics, rugby, soccer, netball, 
chess and choir singing. 

“We want to ensure our learners 
are better prepared for the real 
world,” said Dill. He said he has 
taught several learners who are hold-
ing secure jobs and doing well in 

their various spheres of influence. 
“One of them is Henrietta 

Bogopane-Zulu, current deputy 
minister of social development. I 
taught her at Filadelfia and she is 
among the many who are doing well 
despite their disabilities,” said Dill.

Scooping the award
No doubt one of his top personal 
achievements is being part of the 

lobby group that campaigned for 
sign language to become the first 
language for the deaf. 

Their fight with relevant authori-
ties yielded positive results and 
today sign language is the first 
 language for disabled learners. It is 
envisaged, said Dill, that by 2018 the 
first group of disabled learners will 
take their grade 12 exams in sign 
language. 

Dill retired last year after spending 
a solid 42 years of dedicated service 
in the teaching profession. 

“We will be left poorer without his 
presence here. He was like a father, 
friend and virtually everything to the 
kids and staff. But we wish him a 
blissful and enjoyable rest,” said Alta 
Koekemoer, the school’s business 
development manager, with a lump 
in her throat.

Albert Dill inspired many disabled learners 
to become economically active citizens

Albert Dill. Photo: Oupa Nkosi

Is Emotional Literacy the most important subject?
Richard Hayward

A
sk teachers what’s the 
most important subject 
taught and you’ll get 
many answers. The lan-
guage teachers might 

argue that it’s to be literate in one’s 
home language; the maths col-
leagues might argue for maths. 
Then there will be those teachers 
who maintain that one has to be 
computer literate to live meaning-
fully in the 21st century. Of course, 
all these subjects are indeed impor-
tant.

However, there’s one subject 
that’s not on virtually any school 
timetable but is crucial to every 
child. That’s Emotional Literacy — 
or as it’s often called — Emotional 
Intelligence. If we are to prepare 
children to live happily today and 
have meaningful and rewarding 
lives tomorrow and beyond, we 
need to teach them to be emotion-
ally literate.

A quality teacher and a quality 
school might not directly teach 
Emotional Literacy as a subject but 
they unofficially do it every day. In 
all that they do daily with and for 
the children they realise the truth of 
this statement:

“One looks back with appreciation 
to the brilliant teachers but with 
gratitude to those who touch our 
human feelings. The curriculum is 
so much necessary raw material but 
warmth is the vital element for the 
growing plant and for the soul of a 
child.”  — Carl Jung

Think of an unforgettable teacher 
from your own childhood who per-
sonally had a most positive impact 
on who you are today. You most 
probably have forgotten much of the 
“raw material” that they taught you. 
Facts and figures learnt for exams 
are no longer in your memory bank. 

Yet you’ve never forgotten how 
they made you feel good about your-
self; how they believed in your 
potential. You might still remember 
the good “vibes” and happy atmos-
phere that you and other children 
experienced when you walked into 
that teacher’s classroom. 

As teachers, our main function is 
to try and go beyond being a “bril-
liant teacher”. It’s to help children 
live a life worth living. That involves 
developing their emotional intelli-
gence or literacy. If we wish to grow 
leadership in children, we need to 
know the starting point. That start-
ing point, however, is not the chil-
dren. It’s us. What is Emotional 
Intelligence? Rina de Klerk and 
Ronel le Roux in their book 
Emotional Intelligence for Children 
and Teens define it as: “Emotional 
intelligence is the ability to identify, 
understand and control your own 
thoughts and feelings, communicate 
them appropriately to others and 
have empathy with the emotions of 
others.”

If we want to be emotionally intel-
ligent in our interactions with learn-
ers, De Klerk and Le Roux state that 
we must strive to create a positive 
learning environment which has 
these qualities:

Safe: The learning environment is 
free from any comparisons to oth-
ers, abuse, manipulation and 
humiliation.

Free: Children have choices (with 
responsibilities).

Respectful: Feelings and unique-
ness are respected.

Supportive: The individuality, 
needs and talents of children are 
recognised and supported. 

Purposeful: What is taught in the 
classroom is of value for life beyond 
the classroom.

Empathy: Children and teachers 
care for each other’s feelings.

Stimulating: The classroom envi-
ronment and the information given 
will stimulate and encourage the 
child’s natural curiosity. The child 
will want to learn rather than have 
to learn.

When we as teachers are emotion-
ally intelligent role models, the 
learners will copy us. The children’s 
emotional intelligence will grow 
and be reflected in these behaviours 
(well, most of the time!). They will:
• Think positively about themselves 

and be willing to take risks;
• Be able to accept, control and ver-

balise their feelings;
• Communicate well with others 

and show empathy and respect;

• Handle conflict situations in sen-
sible and non-violent ways;

• Achieve their full potential in and 
outside the classroom;

• Get along better with classmates 
and sports team members;

• Be more resilient when they expe-
rience tough times; and

• Enjoy being at school.
Emotionally intelligent teachers 

help create happy, high-achieving 
learning places. The teaching profes-
sion — although an often hugely 
enjoyable one — can also be a very 
demanding and very tough one. 
Working together, emotionally intel-
ligent learners and teachers make 
school days better for everyone.

Imagine that someone were to ask 
you the question, “What’s the most 
important thing that you teach your 
learners?” What would be your 
reply?

Richard Hayward, a former principal 
of two schools, edits the online Quality 
Education News. SAQI (South African 
Quality Institute) sponsors its 
publication. If you would like free 
downloads, please go to either www.
saqi.co.za (click on Quality Education) 
or www.MySchool.co.za (click on 
Beneficiaries)

When we as teachers 
are emotionally 
intelligent role models, 
the learners will copy 
us. The children’s 
emotional intelligence 
will grow and be 
reflected in these 
behaviours
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Tips for reading in the Foundation Phase

S
ince 1994 the South Afri-
can curriculum has used 
the “balanced approach” 
to the teaching of reading 
in the Foundation Phase. 

Beginning with children’s emergent 
literacy, the balanced approach 
involves reading real books, writing 
for genuine purposes, as well as giv-
ing attention to phonics. All four 
language skills — listening, speak-
ing, reading and writing — are inte-
grated. 

In this article we want to share 
some ideas for using stories with 
young children to support a bal-
anced approach to the teaching of 
reading, using all the language 
skills, and in more than one 
language. 

Choosing stories
Choosing appropriate stories for 
children is an important part of 
helping children to learn to read. 
What are children interested in? 
What do children love doing?  
Questions like these help us choose 
stories that children will be moti-
vated to read. 

Preparing to read a story 
Before we share a story with chil-
dren we should read it ourselves, 
asking ourselves:
• What questions might the chil-

dren ask about the story?
• What will the children like about 

this story?
• What can the children learn from 

this story?
This will help us to be sure that we 

have chosen a suitable book, and it 
will also help us to prepare for a dis-
cussion with the children after read-
ing the story.

Look at this example of a page 
from a story called Chicken and 
Millipede by Winny Asara. For the 
full story see: www.africanstorybook.
org/stories/chicken-and-millipede 

Try this:
Write down the questions you 
think children might ask about 
this page, and decide how you are 
going to answer their questions.

Reading the story
Of course the teacher can read the 
story to the children, but it is as 
important that children have an 
opportunity to read to each other, 
and to read on their own. Even if 
they are only reading the pictures, 
or talking about what they read, or 
pretending to read, they need to 
have an experience of the book and 
enjoy what they are doing.

If you look at page 10 of Chicken 
and Millipede again you will see 
that there are a number of opportu-
nities to engage the children in 
learning from this story. For 
example:
• Vocabulary: which words on this 

page are new for the children? 
You or the children can write 
those words on cards and make a 
“word wall”. This can be a multi-
lingual word wall — words in 
English as well as in the home 
language/s of the children.

• Rhythm and repetition
m Can you find the rhythm on 

this page? Ask the children to 
clap or stamp their feet to the 
rhythm of “Then she swal-
lowed and spat. Then she 
sneezed and coughed. And 
coughed.”

m What patterns of language are 
repeated on this page? Can the 
children find all the words that 
end with “-ed”? What does that 
mean?

• Acting out: which words can the 
children act out? The children 

will love to act “burp”, “sneeze”, 
and “cough”. 
You can take this further and help 

the children to act out the whole 
story. Let the children choose differ-
ent characters to act out, make 
labels for the characters to wear, 
and even hats or costumes for them 
to use. The children can write out 
the words that they need to say. You 
can add characters to the story if 
you want more children to 
participate.
• Asking questions that make the 

children think, such as
m “Why did the chicken burp?”; 

“Is it rude to burp?”; “Why was 
the millipede disgusting?” 

m “What do you think happened 
before this picture?” and 
“What do you think will 
happen next?”

Creating stories

Try this:
Give children the picture on page 
10, without the writing. Ask them 
to write a sentence about what 
they see.
This may be difficult for them in 

the beginning and you may need to 
provide support. You may even need 
to write their thoughts for them, 
especially if they are very young. But 
as they get practice they will be soon 
able to write for themselves, about 
more pictures, and create their own 
stories.

Changing stories
Maybe the children are not yet able 
to read in English.

Don’t feel shy to translate the 
story for the children to read in their 
home language. Write the new lan-
guage by hand under the English 
words, or ask the children to write. 

On the website www.africanstory-
book.org you will find hundreds of 
stories in English and many African 
languages. Feel free to use them, 
change them to suit your children’s 
needs or translate into a language 
that they understand. You can do 
this for free, and print them out for 
the children to read.

Sheila Drew and Tessa Welch are 
South African Institute for Distance 
Education teacher education 
specialists

Finding stories that 
children want to 
read is half the trick, 
write Sheila Drew 
and Tessa Welch

Even if they are only 
reading the pictures, or 
talking about what they 
read, or pretending to 
read, they need to have 
an experience of the 
book and enjoy what 
they are doing

Don’t feel shy to 
translate the story 
for the children to 
read in their home 
language. Write the 
new language by hand 
under the English 
words, or ask the 
children to write. 

Sakkie Manda Limpopo, Mpumalanga, Gauteng
Cell: 082 926 4427 or 082 927 7487; Tel: 011 988 7044; Fax: 086 678 6444
E-mail: smanda@absamail.co.za

 

Contact us
SMS 

“Enquiries” 

to 39133
Head Office
Tel: 011 670 4700; Fax: 011 675 2592; Website: www.olg.co.za; Call Centre: 011 670 4850

Paul Beselaar Eastern Cape, North West, Free State, Northern Cape and Western Cape
Cell: 083 650 5565; Tel: 021 930 2651; Fax: 021 930 2935; E-mail: beselaar@iafrica.com

Eddie Bush KwaZulu-Natal
Cell: 082 413 3685; Tel: 031 765 5131; Fax: 031 570 1056; E-mail: bush@iafrica.com

in Special Needs Education NQF Level 7…

Advanced Certificate in Teaching (ACT) NQF Level 6 
This programme is aimed at developing practicing teachers who want to upgrade and upskill in the teaching profession.

Advanced Diploma in Education (ADE)  in Special Needs Education NQF Level 7
This qualification equips teachers to provide a support system that enables special needs students to access equal 
opportunities through enabling mechanisms.

     Qualification certified by the North-West University
     Delivered through the open distance learning approach
     Exam centres available around the country
     Dedicated student support call centre and SMS communication

Benefits of our tailored support to you

REGISTER NOW!
North-West University Educator Programmes
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Learn to disengage

Tshepiso Matentjie

T
he concept of “chill time” 
is usually used to refer to 
that time of the day when 
you get to leave work and 
are heading for home. 

After a particularly difficult day, it 
is a very welcome phrase that encap-
sulates the joy of having to walk 
away from it all into the comfort 

and joy of home, with people who 
love and nurture you: your family. 

However, while we may leave 
work physically, our thoughts, feel-
ings and behaviours often continue 
to dominate our interactions at 
home. 

It is as though we continue to play 
the role of teacher, principal or 
HOD at home with our loved ones. 
In fact many teachers argue that 
there is no chill time in the life of a 
teacher. 

This is especially the case where 
you have no one to take over your 
duties when you are absent from 
work, or there is always work that 
you need to complete at home 
because your fellow teachers are not 
as good at doing it. 

For these teachers, there is defi-
nitely no chill time. 

However, you are more than just a 
teacher. Life does not always allow 
you to leave your work at school and 
it may contaminate the other 
spheres of your life. However, you 
occupy many other important roles 

beyond your professional role! Self-
care and personal mastery means 
learning how to walk away from 
your professional role and into the 
other roles of your life. 

“Role release” and “de-roling” are 
two concepts that can enable you to 
take good care of yourself. Both 
terms are based on a fundamental 
premise that you consciously choose 
to let go of the authority, power and 
privileges. 

With role release you hand it over 
to someone else after you have built 
their capacity to take over from you, 
while de-roling means you choose to 
disengage as a teacher so that you 
cease to operate, think and interact 

with life as if you are at work. Both 
involve delegating. 

What is role release?
Role release is empowering some-
one else to gradually take over your 
role while you mentor or coach 
them. In this case you are not only 
delegating, but you are also super-
vising while facilitating the transfer 
of skills and knowledge. 

For example, being the best math 
teacher in the school and having 
the whole school or grade come to 
a standstill while you are away at a 
workshop or conference may be a 
nice compliment. 

But it also means that you are not 
very good at fostering leadership 
and excellence among your fellow 
math teachers. 

Your legacy as a great math 
teacher will end when you leave the 
school. It will not outlive you and 
continue to change the lives of other 
learners and teachers once you are 
gone.

Give yourself permission to share 
your knowledge and skills, to hand 
over the baton to someone who can 
continue the race and win it long 
after you retire. 

Role release allows you to move on 
to better and greater challenges; it 
allows you to help create excellence 

within your team and create a last-
ing legacy. 

Here are a few ideas on how to 
exercise role release:
•	Identify	 someone	 in	 your	 team	

who shares your passion, curios-
ity and willingness to learn what 
you do and how you do it;

•	Invite	them	in	a	discussion	so	that	
you understand their interests 
and how they think you can con-
tribute to their development;

•	Identify	their	growth	or	develop-
ment areas and how these match 
with your competencies;

•	Develop	a	mentorship	or	coach-
ing programme where you plan, 
discuss, train, co-teach, collabo-
rate, evaluate and give critical 
feedback to one another;

•	Begin	to	share	or	delegate	some	of	
the responsibilities and tasks to 
them as they grow in confidence 
and competence, while supervis-
ing and monitoring them;

•	Be	 generous	 with	 your	 compli-
ments as much as you are with 
your criticisms; and

•	When	 they	 have	 mastered	 the	
functions to your satisfaction, 
pull back and hand over to them 
after notifying all your stakehold-
ers of where to go henceforth. It is 
best to still make yourself availa-
ble, in an advisory capacity.

Teachers who mentor and share their 
skills with others leave a legacy long 
after they leave the school

Give yourself 
permission to share 
your knowledge and 
skills, to hand over 
the baton to someone 
who can continue the 
race and win it long 
after you retire

de-roling means you 
choose to disengage as 
a teacher so that you 
cease to operate, think 
and interact with life as 
if you are at work

1. SERVICING UNION MEMBERS
 • Extensive research on appropriate conditions of service for a teacher in a developmental state;
 • Continuous re-definition of teacher conditions of service to be commensurated with inflationary realities of the society we operate within;
 • Creating membership benefits that create a captured community of members thus creating a SADTU experience to be aspired for;
 • Establishing membership targeted capacity building programmes that separate a SADTU member from the rest, but within acceptable national norms and standards.
2. CREATING A LEARNING NATION
 • Creating, through our classroom commitments, a nation that learns and advances its civilization;
 • Extensive and teacher based research on the best possible methods of teaching;
 • Continuous improvement of learning through the introduction of nation building learning material.
3. PROMOTING A DEVELOPMENT ORIENTED NATION STATE
 • Creating and/or participating in public awareness campaigns that define the national development trajectory for the coming fifty years;
 • Enhance national development awareness through the creation and/or promotion of a national value system that supports South Africa’s development trajectory;
 • Re-orient membership to focus on national development objectives through learning content delivered to those entrusted to our care;
 • Creating a patriotic cadre of teachers and learners through socially cohesive programmes.
4. CREATING INTERNATIONAL PARTNERSHIPS
 • Creating a criteria for international co-operation that is based on what defines the character of SADTU;
 • Promote international solidarity programmes that are based on SADTU’s core belief systems;
 • Establishing a continent based international relations programme that defines affiliation and/or disaffiliation to international bodies;
 • Creating a cross-border community of industry like-mindedness within first the SADC region and later the entire African continent.
5. BUILDING A DELIVERY BASED ORGANISATIONAL CAPACITY
 • Building a sustainable revenue base that is complementary to membership subscriptions;
 • Creating a SADTU village that promotes organisational excellence in all fields or required management;
 • Creating an organiser capacity that sustains current membership levels and/or increases them.

JOIN SOUTH AFRICA’S BIGGEST TEACHER AND 
EDUCATION WORKERS’ UNION

THE SOUTH AFRICAN DEMOCRATIC 
TEACHERS’UNION 

SADTU VISION 2030

SadtuTeach

TO JOIN SADTU, CONTACT THE FOLLOWING NUMBERS:
National O�  ce: (011) 334 4830/1/2/3/4/5

KwaZulu Natal: (031) 305 1829/9/30
Eastern Cape: (040) 639 1967/8

Western Cape: (021) 930 8316
Limpopo: (015) 297 4648/9772/2688

Gauteng: (011) 331 1443/4
Free State: (051) 430 1257/430 3043 

Northern Cape: (053) 831 3757/831 1330
North West: (018) 381 0882/7403 

Mpumalanga: (013) 744 0317/0383/0357

The 2030 Vision presents a turning point in the history of SADTU and the pursuit of 
National Democratic Revolution (NDR) objectives within the teacher community. The 
Vision is designed to be both a truly South African and African product which is rooted in 
the reality of what defines an African teacher during what is now known to be the African 
century. For it to fully succeed, it requires not only the support of all teachers but also that 
of South Africans, and particularly parents.
The Vision is based on the view that we need to build a new teacher for an emerging South 

African society rather than simply normalize something which was never normal. The 
magnitude of the challenge should not be under-estimated. It requires commitment, clarity 
of vision and leadership from teachers as individuals, teaches as social actors, teachers as 
community leaders, and teachers as shapers of nations and most critically, the recipient 
community of our commitment.
Our 2030 Vision based on the following pillars or principles to underpin the Union’s 
strategic direction for the next fourteen years:



JB Marks bursary

M
&

G
 R

e
p
ro

JB Marks bursary applications for 2016 are 
opened from March for members of National 
Union of Mineworkers (NUM) who work in 
the mining, construction and energy sector. 

Application forms can be obtained 
from NUM Regional O�  ces or via online 
application, visit our website at 
www.jbmarksedutrust.co.za 

Closing date is 1st July.  

1. SERVICING UNION MEMBERS
 • Extensive research on appropriate conditions of service for a teacher in a developmental state;
 • Continuous re-de� nition of teacher conditions of service to be commensurated with in� ationary realities of the society we operate within;
 • Creating membership bene� ts that create a captured community of members thus creating a SADTU experience to be aspired for;
 • Establishing membership targeted capacity building programmes that separate a SADTU member from the rest, but within acceptable national norms and standards.
2. CREATING A LEARNING NATION
 • Creating, through our classroom commitments, a nation that learns and advances its civilization;
 • Extensive and teacher based research on the best possible methods of teaching;
 • Continuous improvement of learning through the introduction of nation building learning material.
3. PROMOTING A DEVELOPMENT ORIENTED NATION STATE
 • Creating and/or participating in public awareness campaigns that de� ne the national development trajectory for the coming � � y years;
 • Enhance national development awareness through the creation and/or promotion of a national value system that supports South Africa’s development trajectory;
 • Re-orient membership to focus on national development objectives through learning content delivered to those entrusted to our care;
 • Creating a patriotic cadre of teachers and learners through socially cohesive programmes.
4. CREATING INTERNATIONAL PARTNERSHIPS
 • Creating a criteria for international co-operation that is based on what de� nes the character of SADTU;
 • Promote international solidarity programmes that are based on SADTU’s core belief systems;
 • Establishing a continent based international relations programme that de� nes a�  liation and/or disa�  liation to international bodies;
 • Creating a cross-border community of industry like-mindedness within � rst the SADC region and later the entire African continent.
5. BUILDING A DELIVERY BASED ORGANISATIONAL CAPACITY
 • Building a sustainable revenue base that is complementary to membership subscriptions;
 • Creating a SADTU village that promotes organisational excellence in all � elds or required management;
 • Creating an organiser capacity that sustains current membership levels and/or increases them.

Join the only Union that is fi ghting for 
teachers and education workers’ rights 

in South Africa – the South African 
Democratic Teachers’ Union 

SADTU VISION 2030

SadtuTeach

TO JOIN SADTU, CONTACT THE FOLLOWING NUMBERS:
National O�  ce: (011) 334 4830/1/2/3/4/5

KwaZulu Natal: (031) 305 1829/9/30
Eastern Cape: (040) 639 1967/8

Western Cape: (021) 930 8316
Limpopo: (015) 297 4648/9772/2688

Gauteng: (011) 331 1443/4
Free State: (051) 430 1257/430 3043 

Northern Cape: (053) 831 3757/831 1330
North West: (018) 381 0882/7403 

Mpumalanga: (013) 744 0317/0383/0357

� e 2030 Vision presents a turning point in the history of SADTU and the pursuit of 
National Democratic Revolution (NDR) objectives within the teacher community. 
� e Vision is designed to be both a truly South African and African product which 
is rooted in the reality of what de� nes an African teacher during what is now known 
to be the African century. For it to fully succeed, it requires not only the support of 
all teachers but also that of South Africans, and particularly parents.
� e Vision is based on the view that we need to build a new teacher for an emerging 

South African society rather than simply normalize something which was never 
normal. � e magnitude of the challenge should not be under-estimated. It requires 
commitment, clarity of vision and leadership from teachers as individuals, social 
actors, community leaders, shapers of nations and most critically, the recipient 
community of our commitment.
Our 2030 Vision is based on the following pillars or principles to underpin the 
Union’s strategic direction for the next fourteen years:

      GET ON 

COURSE
        TO BE THE

 BOSS

Apply the skills you learn today to be a success in the 
workplace tomorrow. Degrees, Diplomas and Higher 
Certifi cates in IT, Accounting, Business Management, 
Marketing, Advertising, Offi  ce Administration, Events, 
HR, UNISA BCompt Support and more. 

TO ROCKET TO THE TOP, GET 
THE CREDS YOU NEED!

SMS BOSTON AND YOUR NAME TO 45139 AND GET ON COURSE!

R1 per sms *T&C’s apply.

HEAD OFFICE 0861 BOSTON | 011 551 2000 | 
247 Louis Botha Avenue Orchards

boston.co.za

Over 40 Support 
Centres Nationwide

Boston City Campus & Business College (Pty) Ltd Reg. No.1996/013220/07 is registered with the Department of Higher Education 
and Training as a private higher education institution under the Higher Education Act, 1997 (Act No.101 of 1997). Registration 
Certifi cate No. 2003/HE07/002.
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STAR COLLEGE
www.starcollege.co.za

“Excellence in Education”

Highly qualified and competent educators.

star college pretoria
+27 12 807 2346

star college Durban
+27 31 262 7190

star college cape town
+27 21 699 0606

Star college johannesburg
+27 11 434 5234

what makes us special?

what we offer?

johannesburg durban cape town polokwane

Maximum of 24 students in a class.

Individual attention.

Close liason with parents.

Variety of recreational opportunities.

Fully equipped computer and science labs.

Special camps, trips and excursions.

Guidance and counselling service.

Extra-mural and club activities.

Multi cultural atmosphere.

Disciplined and caring environment.

Secure and safe atmosphere.

Latest educational policies and practises.

Boarding facilities available.

Tuition:
Mathematics & Physical Science - GR: 10, 11, and 12
Mathematics only - GR: 6, 7, 8, and 9
Accounting & Math Literacy - GR: 12

Separate IEB Classes

021 671 6926
063 355 4502

011 447 7102
073 186 0419

031 201 9979
063 242 5476

015 291 4045
072 044 7411

Re-write (upgrade) Maths, P. Science & Accounting

Grade 11 and 12 AP Maths
NBT and SAT Workshops
Cambridge AS & A Level

TUITION - COUNSELLING - TRAINING

HORIZON

STAR academy
www.staracademy.co.za
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SMS BOSTON AND YOUR NAME TO 45139 AND GET ON COURSE!

R1 per sms *T&C’s apply.

boston.co.za

Over 40 Support 
Centres Nationwide

Boston City Campus & Business College (Pty) Ltd Reg. No.1996/013220/07 is registered with the Department of Higher Education 
and Training as a private higher education institution under the Higher Education Act, 1997 (Act No.101 of 1997). Registration 
Certifi cate No. 2003/HE07/002.

TO GET THE CREDS 
THERE'S ONLY ONE CHOICE!
• Rated CompTIA’s Largest Certifi cation Partner in Africa 

and 3rd Globally 
• Best College 2009-2015, 7 years running 

(Star Choice awards) 
• Coolest College (Sunday Times Generation 
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Are you looking to promote human 
rights in your classroom? 

Do you believe that schools should be 
safe spaces for all learners? 

Are you anxious about discussing 
sexual and gender diversity? 

Check out these new resources from Gay and Lesbian 
Memory in Action (GALA).

• Under Pressure: The Regulation of Sexuality in South African 
Secondary Schools is a ground-breaking study of how school 
communities understand and respond to sexual diversity. It 
paints a compelling portrait of an education system rife with 
discrimination, but also outlines a way forward for tackling 
prejudice. 

• Sexual Orientation and Gender Identity Rights in Education is 
the perfect introductory resource. Produced in collaboration with 
the Centre for Education Rights and Transformation, this free 
booklet provides learners, educators and parents with a basic 
overview of sexual and gender diversity, and offers advice on 
overcoming discrimination.

• Hear Us Out! (www.hearusout.org) is an online portal offering 
a range of downloadable resources for young people, parents, 
educators and researchers.

Gay and Lesbian Memory in Action (GALA) is a centre for lesbian, 
gay, bisexual, transgender and intersex (LGBTI) culture and 
education. Its mission is, first and foremost, to act as a catalyst 
for the production, preservation and dissemination of knowledge 
on the history, culture and contemporary experiences of LGBTI 
people on the African continent.

For more information on GALA’s work or to order our resources, 
please visit www.gala.co.za or call 011 717 4239. Under Pressure 
is also available from all good bookstores or online through the 
African Books Collective.

DIGNITY | RESPECT | SAFETY | DIVERSITY

00268M&G
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Sakkie Manda Limpopo, Mpumalanga, Gauteng
Cell: 082 926 4427 or 082 927 7487; Tel: 011 988 7044; Fax: 086 678 6444
E-mail: smanda@absamail.co.za

 

Contact us
SMS 

“Enquiries” 

to 39133
Head Office
Tel: 011 670 4700; Fax: 011 675 2592; Website: www.olg.co.za; Call Centre: 011 670 4850

Paul Beselaar Eastern Cape, North West, Free State, Northern Cape and Western Cape
Cell: 083 650 5565; Tel: 021 930 2651; Fax: 021 930 2935; E-mail: beselaar@iafrica.com

Eddie Bush KwaZulu-Natal
Cell: 082 413 3685; Tel: 031 765 5131; Fax: 031 570 1056; E-mail: bush@iafrica.com

in Special Needs Education NQF Level 7…

Advanced Certificate in Teaching (ACT) NQF Level 6 
This programme is aimed at developing practicing teachers who want to upgrade and upskill in the teaching profession.

Advanced Diploma in Education (ADE)  in Special Needs Education NQF Level 7
This qualification equips teachers to provide a support system that enables special needs students to access equal 
opportunities through enabling mechanisms.

     Qualification certified by the North-West University
     Delivered through the open distance learning approach
     Exam centres available around the country
     Dedicated student support call centre and SMS communication

Benefits of our tailored support to you

REGISTER NOW!
North-West University Educator Programmes

1. SERVICING UNION MEMBERS
 • Extensive research on appropriate conditions of service for a teacher in a developmental state;
 • Continuous re-de� nition of teacher conditions of service to be commensurated with in� ationary realities of the society we operate within;
 • Creating membership bene� ts that create a captured community of members thus creating a SADTU experience to be aspired for;
 • Establishing membership targeted capacity building programmes that separate a SADTU member from the rest, but within acceptable national norms and standards.
2. CREATING A LEARNING NATION
 • Creating, through our classroom commitments, a nation that learns and advances its civilization;
 • Extensive and teacher based research on the best possible methods of teaching;
 • Continuous improvement of learning through the introduction of nation building learning material.
3. PROMOTING A DEVELOPMENT ORIENTED NATION STATE
 • Creating and/or participating in public awareness campaigns that de� ne the national development trajectory for the coming � � y years;
 • Enhance national development awareness through the creation and/or promotion of a national value system that supports South Africa’s development trajectory;
 • Re-orient membership to focus on national development objectives through learning content delivered to those entrusted to our care;
 • Creating a patriotic cadre of teachers and learners through socially cohesive programmes.
4. CREATING INTERNATIONAL PARTNERSHIPS
 • Creating a criteria for international co-operation that is based on what de� nes the character of SADTU;
 • Promote international solidarity programmes that are based on SADTU’s core belief systems;
 • Establishing a continent based international relations programme that de� nes a�  liation and/or disa�  liation to international bodies;
 • Creating a cross-border community of industry like-mindedness within � rst the SADC region and later the entire African continent.
5. BUILDING A DELIVERY BASED ORGANISATIONAL CAPACITY
 • Building a sustainable revenue base that is complementary to membership subscriptions;
 • Creating a SADTU village that promotes organisational excellence in all � elds or required management;
 • Creating an organiser capacity that sustains current membership levels and/or increases them.

Join the only Union that is fi ghting for 
teachers and education workers’ rights 

in South Africa – the South African 
Democratic Teachers’ Union 

SADTU VISION 2030

SadtuTeach

TO JOIN SADTU, CONTACT THE FOLLOWING NUMBERS:
National O�  ce: (011) 334 4830/1/2/3/4/5

KwaZulu Natal: (031) 305 1829/9/30
Eastern Cape: (040) 639 1967/8

Western Cape: (021) 930 8316
Limpopo: (015) 297 4648/9772/2688

Gauteng: (011) 331 1443/4
Free State: (051) 430 1257/430 3043 

Northern Cape: (053) 831 3757/831 1330
North West: (018) 381 0882/7403 

Mpumalanga: (013) 744 0317/0383/0357

� e 2030 Vision presents a turning point in the history of SADTU and the pursuit of 
National Democratic Revolution (NDR) objectives within the teacher community. 
� e Vision is designed to be both a truly South African and African product which 
is rooted in the reality of what de� nes an African teacher during what is now known 
to be the African century. For it to fully succeed, it requires not only the support of 
all teachers but also that of South Africans, and particularly parents.
� e Vision is based on the view that we need to build a new teacher for an emerging 

South African society rather than simply normalize something which was never 
normal. � e magnitude of the challenge should not be under-estimated. It requires 
commitment, clarity of vision and leadership from teachers as individuals, social 
actors, community leaders, shapers of nations and most critically, the recipient 
community of our commitment.
Our 2030 Vision is based on the following pillars or principles to underpin the 
Union’s strategic direction for the next fourteen years:

STAR COLLEGE
www.starcollege.co.za

“Excellence in Education”

Highly qualified and competent educators.

star college pretoria
+27 12 807 2346

star college Durban
+27 31 262 7190

star college cape town
+27 21 699 0606

Star college johannesburg
+27 11 434 5234

what makes us special?

what we offer?

johannesburg durban cape town polokwane

Maximum of 24 students in a class.

Individual attention.

Close liason with parents.

Variety of recreational opportunities.

Fully equipped computer and science labs.

Special camps, trips and excursions.

Guidance and counselling service.

Extra-mural and club activities.

Multi cultural atmosphere.

Disciplined and caring environment.

Secure and safe atmosphere.

Latest educational policies and practises.

Boarding facilities available.

Tuition:
Mathematics & Physical Science - GR: 10, 11, and 12
Mathematics only - GR: 6, 7, 8, and 9
Accounting & Math Literacy - GR: 12

Separate IEB Classes

021 671 6926
063 355 4502

011 447 7102
073 186 0419

031 201 9979
063 242 5476

015 291 4045
072 044 7411

Re-write (upgrade) Maths, P. Science & Accounting

Grade 11 and 12 AP Maths
NBT and SAT Workshops
Cambridge AS & A Level

TUITION - COUNSELLING - TRAINING

HORIZON

STAR academy
www.staracademy.co.za

SMS BOSTON AND YOUR NAME TO 45139 AND GET ON COURSE!

R1 per sms *T&C’s apply.

boston.co.za

Over 40 Support 
Centres Nationwide

Boston City Campus & Business College (Pty) Ltd Reg. No.1996/013220/07 is registered with the Department of Higher Education 
and Training as a private higher education institution under the Higher Education Act, 1997 (Act No.101 of 1997). Registration 
Certifi cate No. 2003/HE07/002.

TO GET THE CREDS 
THERE'S ONLY ONE CHOICE!
• Rated CompTIA’s Largest Certifi cation Partner in Africa 

and 3rd Globally 
• Best College 2009-2015, 7 years running 

(Star Choice awards) 
• Coolest College (Sunday Times Generation 

Next Survey - 2015)
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Thabo Mohlala

T
he recent drop in matric 
results and the increasing 
loss of public confidence 
in the declining quality of 
educat ion  may  have 

contri buted to Basic Education 
 Minister Angie Motshekga publicly 
using words such as “crisis” and 
“national catastrophe” to describe 
the state of the country’s education 
system. This is according to Kate 
 Paterson of  the r ights  group 
Section 27, which joined many com-
mentators in hailing Motshekga’s 
speech as “frank” and “a turning 
point”. 

Motshekga made the startling 
admissions during a speech to a 
three-day education summit attended 
by MECs and department heads last 
month in Centurion.

Recently Paterson’s organisa-
tion won a major victory when the 
Supreme Court of Appeal’s ruling 
forced the national and Limpopo edu-
cation departments to deliver the nec-
essary textbooks to each child at the 
start of the school year. Motshekga 
said her department would not 
appeal the ruling, saying “we have no 
choice but to comply”.

In its statement, Section27 said: 
“We welcome this pivotal first step 
from minister Motshekga. It is a 
 significant marker in a long and 
 arduous road towards fixing the 
schooling system.” 

It  particularly  welcomed 
Motshekga’s decision not to appeal 
the Supreme Court of Appeal’s judg-
ment, because this “upheld learn-
ers’ rights to be provided with their 

full complement of textbooks before 
the commencement of the academic 
year”. 

Paterson said they also noted that 
the basic education department had 
not been fulfilling its responsibili-
ties in holding provinces account-
able, for instance, in relation to 
how money is allocated to non-
personnel expenditure in the prov-
inces. “There are clear guidelines in 
terms of the norms and standards 
for school funding, but many prov-
inces disregarded these and allo-
cated far below these guidelines. The 
national department is obliged to 
take steps to ensure these guidelines 
are adhered to and has consistently 
failed to do so,” she said. 

Motshekga told the meeting: “If a 
principal presides over a school that 
achieves a 0% pass rate, something 
must give. A similar fate must befall 
a district director who presides over 
a 20% district pass rate. However, 

in our current system, he could be 
promoted to the provincial educa-
tion department head office as a 
specialist. What is that supposed to 
mean? Simple: we allow mediocrity 
to spread like cancer to the highest 
echelon[s] of the basic education 
system, thereby threatening the very 
foundation of the system.”

While supporting the view that 
principals must be held account-
able, Paterson called for caution. 
She said in some instances princi-
pals face basic problems that can 
only be resolved by the districts, and 
often district managers ignore their 
requests for assistance. “So I think the 
department should take care not to 
adopt a blanket approach,” she said. 

Other issues Motshekga highlighted 
included taking tough measures 
against teachers in “former African 
schools” who teach for only three-
and-a-half hours a day instead of the 
six-and-a-half hours taught at former 

Model C schools. She said the differ-
ence in terms of the less hours spent 
on teaching translates into three lost 
years of schooling for schoolchildren. 
Motshekga said this disadvantages the 
majority of children from poor com-
munities, who are pitted against their 
counterparts in privileged schools 
“despite the deficit of three years of 
schooling lost through nothing but 
sheer ineptitude”. 

An education official who did 
not want his name mentioned said 
Motshekga had not actually said 
anything new. But, he said, the dif-
ference is that she is one of the few 
ministers in the current government 
to openly acknowledge the serious 
problems that have bedevilled the 
education system for many years. 
“At least she did not mask the defi-
ciencies and this augurs well for the 
future of education, because admis-
sion is the first step towards correct-
ing one’s mistakes.”

Master of 
Mandarin

Page 6

Outside world
brought into
classroom
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Motshekga talks tough

Basic Education Minister Angie Motshekga. Photo: Delwyn Verasamy

Opening eyes 
and ears
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She confronts 
structural defects 
that hobbled the 
education system 
for years
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The art 
of joining 
metals
Valencia Hendriks followed in her father’s 
footsteps, who used to be one of the best 
welders out there

Thabo Mohlala

V
alencia Hendriks began 
her welding career in 
1997 contracting for an 
international company 
called Chicago Bridge 

and Iron, where she did her in-house 
practical training. She was involved 
in the Saldanha Steel project by 
ArcerlorMittal, then known as Yscor, 
one of the largest steel manufactur-
ing plants in South Africa. 

She then became involved in 
 various projects such as creating 
steel building foundations, building 
and repairing ships, pipe welding 
and the fabrication of pressure 
 vessels. Hendriks always had a 
dream to develop herself in the weld-
ing industry and after saving money 
she did a welding inspector’s course 
at the South African Institute of 
Welding (SAIW). 

After she successfully completed 
the course, she worked as a welding 
inspector at a Caltex refinery on a 
contract basis. She then took a job as 
a lecturer at an FET college, where 
she spent five years training welding 
students. She registered with Unisa 
and worked towards a Bachelor in 
Education senior phase, but unfortu-
nately could not complete her 
 studies. In 2013 she relocated to 
Johannesburg and is currently 
 lecturing welding at SAIW. Hendriks 
has completed her senior welding 
inspector’s level 2 qualification and 
is a welding specialist at the 
institute.

What does your job as a 
welder entail?
Welding is the special joining pro-
cess of metals. It requires a high 
degree of practical skills, knowledge 

of the different welding processes 
and the methods of operation. One 
must also have some knowledge of 
which metals can be welded and 
their behaviour under certain condi-
tions. But there is so much more to 
know: these are only the basic facts 
about welding.

Who or what influenced you 
to pursue it as a career?
I think it came naturally, but my 
father influenced me. He was one 
of the best welders in South Africa 
back then, when welding was still 
a scare skill. When I developed an 
interest for welding I did not strug-
gle to master it. Welding is an art. 
Every new weld I deposit is a new 
experience. I strive to weld better 
and better every time.

What subjects does one need 
to do in order to become a 
welder?
To qualify as a welder you need to 
have an N2 with maths and  science 
to do your trade test. But for a per-
son with welding experience of, 
say, five years with grade 10 maths 
and science, he or she can always 

apply through MerSETA (the 
Manufacturing, Engineering and 
Related Services Sector Education 
and Training Authority) to do a 
trade test under Section 28. The best 
option is to do a practical welding 
course at SAIW. This will qualify you 
as a coded welder.

What do you like most about 
welding?
It gives me great pleasure to share 
my knowledge and experience with 
others and to help make a difference 
in someone’s life. 

Share some of the challenges 
associated with this job
For me as a welding lecturer, it 
means I must be well equipped 
with good knowledge of welding. 
This is because at times I deal with 
students who want to test my skills 
and knowledge, just because I am 

a female in the so-called “men’s 
world”. 

What are some of the qualities 
or attributes that one needs 
for this job?
You must have a passion for weld-
ing. You must see it as an art and 
always try your best. You must have 
that eagerness to learn more about 
welding, and then you will love and 
make a success of it. Don’t give up 
when you battle to master weld-
ing. Remember, “practice makes 
perfect”.

What sectors of the economy 
can one work in after qualify-
ing as a welder?
There are many welding opportuni-
ties in the different industries such 
as energy, manufacturing, engineer-
ing, petrochemical, mining, oil rigs 
and other related industries.

Valencia Hendrik. Photo: Oupa Nkosi

There are many 
welding opportunities 
in the different 
industries such as 
energy, manufacturing, 
engineering, 
petrochemical, mining, 
oil rigs and other 
related industries.

FACULTY OF EDUCATION Calling all REQV 14 TEACHERS

BEd Hons degree giving you 
the opportunity to choose 

Andries Pelser 011 760 3608 073 232 3173
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No condition is permanent

Thabo Mohlala

R
onny Mogege was born in 
1990 in Manganeng vil-
lage in Limpopo. He grew 
up there but at the age of 
10 his family moved to 

Dullstroom in Mpumalanga, where 
he completed his primary and 
 secondary schooling. 

His intelligence was recognised 
early on by one of his primary school 
teachers, Mr Mogano, who recom-
mended his promotion from grade 
three to four in the same year. He 

completed his grade seven at 
Mpilonhle Primary School in 
Mpumalanga on a high note, becom-
ing the talk of town after being 
 featured in a local newspaper. This 
recognition inspired him to work 
even harder. 

He matriculated in 2007 at 
Siyifunile Secondary School, also in 
Mpumalanga, with a meritorious 
award; he received numerous 
 academic awards and certificates 
during his school days. 

Tertiary education
I took a gap year before enrolling for 
a BSc (Medical Science) degree at the 
University of Limpopo in 2009. I 
completed my degree with 10 
 distinctions in 2012. 

I then went on to join the Council 
for Scientific Industrial Research 
(CSIR) Biosciences’ Emerging Health 

Technologies group in 2013 as an 
intern in the department of sci-
ence and technology and national 
research foundation. 

Two months later, the CSIR 
granted me a scholarship to enrol 
for a Master of Science degree in 
Chemistry (Biocatalysis) at the 
University of the Witwatersrand.  

Who were your favourite 
teachers?
My favourite teacher was Mr 
Semenya, my grade 10 physical 
 science teacher. He was very 
 passionate and knowledgeable. 

What influence did he have 
on you?
He would always advise us to perse-
vere. His favourite quote was: “one 
man is as good as another, and no 
condition is permanent”. 

What were your favourite 
subjects and why?
My favourite subjects were mathe-
matics, biology and physical science, 
because they forced me to think 
hard, make assumptions, prove 
 theorems and examine thoughts 
before accepting them. Mr Semenya 
always emphasised this, saying, “a 
precise statement of the problem is 
the most important step towards 
finding its solution”. 

He was also known for breaking 
down sophisticated mathematics 
and science problems into smaller 
ones, which could be dealt with one 
at a time. 

What are the things a teacher 
should never do or say?
A teacher should never tell children 
that they are incompetent, stupid, 
lazy and so on as this has the 

potential to negate the pupils’ natu-
ral ability to dream and be creative, 
innovative and confident. 

What is your message to 
teachers?
Teachers should make sure they have 
clear understanding of the subjects 
they teach to make them interesting 
for the learners. Learners tend to 
understand things that interest them 
better that those that don’t. I am of 
the view that anything can be made 
clear to the learners provided it is 
done with passion and an intention 
to make them understand. 

I know of a teacher who would not 
accept any mathematical method of 
solving a problem as long as he was 
not aware of it, even if it gave the 
correct answer. Such teachers can 
destroy the ability of learners to be 
independent and innovative.

Ronnie Mogage. Photo: Madelene Cronjé
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Thabo Mohlala

O
ne of the many challenges 
facing teachers today is 
how to remain creative and 
dynamic in the classroom. 

A teacher is expected to constantly 
stimulate and keep learners’ minds 
meaningfully engaged; one dull 
moment they switch off. But ICT has 
proved to be one of those tools that 
teachers can use to work magic in 
their classrooms and readily connect 
with learners. 

Michelle van Wyk, a young and 
passionate grade three teacher 
at Onze Rust Primary School in 
Bloemfontein, Free State, strongly 
believes technology adds enjoyment 
in the classroom. All her lessons 
are in digital format and her profi-
ciency paid off when she won 2015 
National Teaching Awards (NTA) 

in the category of “Excellence in 
Technology Enhanced Teaching and 
Learning”.

Bridging the gap
Most, if not all, of Van Wyk’s learners 
come from poor socioeconomic back-
grounds. “A lot of learners in my 
class will probably never leave the 
country, and in fact some of them 
have never even left the province”. So 
she decided to provide them with an 
opportunity to go and explore the 
globe using Google Maps, Google 
Street View and Google Earth. 

By being exposed to these applica-
tions, learners can acquire knowl-
edge and hone practical skills that 
they can use beyond the classroom. 
She said Skype has become one of 
her learners’ favourites, because 
it provides real time and intimate 
interaction. Through Skype, Van 
Wyk’s learners get a chance to inter-
view anyone, anywhere in the world. 
She feels technology not only nar-
rows the digital divide but also gives 
her learners a sense of hope and 
confidence.

Resources
Because the school cannot afford to 
provide all the equipment, Van Wyk 
ask companies or individuals to 

donate old laptops and cellphones. 
She divides her class into groups so 
that each learner can gain access to 
the gadgets. As a result, learning is 
not confined to the classroom but 
can also take place at home. She said 
she communicates instantly with her 
learners — either by phone or sms — 
to solve any problem they may have. 

“Technology has really revolution-
ised teaching and the entire class-
room experience for both teachers 
and learners,” said Van Wyk.

Meeting like-minded people
Van Wyk has created a vibrant net-
work of teachers who share her pas-
sion of ICT in the classroom. “The 
advantage of being part of this com-
munity is that I meet and interact 
with teachers from different prov-
inces, and those outside the country,” 
she said. This creates a platform for 
the like-minded people to share views 
and experiences on how to improve or 
access the latest teaching methods or 
technologies. She said giving 

accolades to teachers who make effec-
tive use of ICT and who change their 
learners’ lives will motivate more of 
them to embrace ICT as a critical part 
of the curriculum. Van Wyk said she 
is grateful to the department of basic 
education for recognising her efforts 
to promote the use of technology in 
the classroom. “My wish is to be an 
example to other teachers, to moti-
vate them in the same way I was moti-
vated. Then they too will strive to be 
the best in what they do.”

Technology

Outside world 
brought into 
classroom
Michelle van Wyk 
uses ICT to enable 
her learners 
to learn about 
countries they will 
probably never visit

Michelle van Wyk. Photo: Supplied
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Valerie Fowler

A
t Pietermaritzburg Girls’ 
High School (PGHS) we are 
fortunate that all staff 
members recognise and 

value the importance of a good edu-
cation. Inspirational teaching, pas-
toral care and the pursuit of excel-
lence are the professional pillars 
upon which our school is built. 

Those of us who love teaching 
know that we have a responsibility to 
reignite passion within our spheres 
of influence. 

The modern state school is a won-
derful microcosm of the outside 
world and sets the bar for opportu-
nity, excellence and achievement. 
To lead a school that has been at the 
forefront of girls’ education in South 
Africa for 95 years is both a challenge 
and a privilege. What is absolutely 
essential is that every stakeholder, 
be it learner, parent or teacher, must 
be able to identify with the ethos of 
our school. Our mission statement 
reflects the core values that are at the 
heart of every decision taken.  

Sound philosophy
As a principal one is required to be a 
most adept juggler. It is vital that 
principles, not influence, govern 

actions. This is not always well-
received in the climate of corruption 
that undermines our country. The 
vision for a school must be based on 
a sound philosophy that all stake-
holders can identify with. But it 
requires strong leadership and a 
dedicated management team to 
translate visions into action. 

Winning formula
One of my core responsibilities is to 
develop good relationships. A 
knowledgeable, positive and sup-
portive governing body is important 
in building a good school. As we are 
a fee-paying school it is essential 
that we work closely with the parent 
representatives and plan a budget 
that they all support. The academic 
staff is the greatest asset of any 
school and should be hand-picked. 
Parents have a very important role 
to play in their children’s education 
and therefore a winning formula is a 
good and trusting relationship with 
all our stakeholders. This is one of 
the greatest challenges today as the 
family unit is constantly threatened. 
The school employs two trained 
school counsellors to support learn-
ers and their parents. Our grade 12 
peer counsellor leaders complete a 
training course which equips them 
to offer support to girls in need or 
assist them with tutoring.

Leading from within
My leadership style has developed 
over time and draws on the experi-
ence I have had in the school environ-
ment and in the world of sport. My 
personal code for leadership includes: 
the self-belief that I have the ability to 
do the job; unwavering commitment; 
the desire to work hard; the belief 
that the goals set can be achieved; an 
acceptance that failure is part of 
growth; the insistence that fairness is 
at the heart of all decisions; and an 
understanding that there is no final 
destination in the pursuit of excel-
lence. I like to lead from within and 
be actively involved in the processes 
that are driving the school. I choose 
not to be isolated in my office, bogged 
down by bureaucracy. I want my 
enthusiasm to be tangible and so I 
ensure I am seen and heard, and am 
quick to offer my support. 

Every teacher is a leader
It is also my responsibility to develop 
other leaders, to mentor and build a 
team of highly competent managers. 

Besides the weekly formal meetings, 
I am available to discuss any deci-
sions that have to be made. 

I constantly stress my belief that 
every teacher is a leader in her class-
room and beyond, and so the 
teacher has an enormous responsi-
bility to meet these expectations. I 
rely on my staff for pastoral care. 
They, in turn, inform the grade head 
of any learner who needs special 
attention, and I am kept abreast of 
this at our regular meetings. 
Mentoring of staff in subject fields is 

the responsibility of the subject 
head, with extra support coming 
from the senior members of the 
management team.   

Developing the whole child
I am alert to the needs of our won-
derfully diverse community and 
uphold our mission statement, 
which encompasses “human dignity 
and equal opportunity” as well as 
the “maximum freedom of the indi-
vidual within the context of the 
maximum good for all”. Our various 

cultural and religious societies have 
a very secure place in our school 
programme. The opportunity for 
real life learning goes hand-in-hand 
with the academic programme. It is 
our responsibility to develop the 
whole child so that she can take her 
rightful place in our country. There 
is nothing more exciting and 
rewarding than seeing the role that 
sport, creative arts, debating, ser-
vice and leadership opportunities 
have in the growth and develop-
ment of our learners.

Principles govern actions
Top state schools 
will always be 
leaders in the 
community and 
the benchmark for 
other schools

Valerie Fowler. Photo: Supplied

I constantly stress 
my belief that every 
teacher is a leader 
in her classroom 
and beyond, and 
so the teacher 
has an enormous 
responsibility to meet 
these expectations. 
I rely on my staff for 
pastoral care

Principal
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Master of Mandarin 
Motswedi Modiba 
is leading the pack 
as a young black 
female who can 
fluently speak, write 
and read Mandarin, 
which South 
African schools will 
soon offer as an 
additional language

Thabo Mohlala

N
ineteen years after she 
began school ,  i t  has 
b e g u n  t o  d a w n  o n 
Motswedi Modiba that 
her parents’ decision to 

enrol her at Pretoria Chinese School 
was a great idea. Today she is not 
only fluent in Mandarin but can also 
write and read it well, and a host of 
opportunities appear to be opening 
up for her. 

And the timing could not have 
been perfect: China’s trade and eco-
nomic influence has been growing 
rapidly, not only globally but also in 
Africa, with South Africa being a sig-
nificant and strategic trading ally. 
Mandarin will become a language 
option taught at South African 
schools this year; Basic Education 
Minister Angie Motshekga said this 
is necessary because China is South 
Africa’s biggest trading partner. 
Professor Lyu Jiangao, the co-direc-
tor of the Confucius Institute at the 
University of Johannesburg, sup-
ports this view. He said: “There are 
a lot of broader, positive outcomes 
for South Africans to learn about 
Chinese culture and how to speak 
Mandarin,” adding that this will 
help when “travelling to China and 
for future job prospects, and also to 
make business.”

Coming tops
Modiba’s parents wanted to enrol 
her at a high performing, disci-
plined and Christian school, and 
Pretoria Chinese School ticked all 
the boxes. Modiba said she learned 
Mandarin from grade one until 
grade 12. While in grade 11 she took 
part in a Chinese Bridging 
Competition where learners took 
part, in pairs, in a range of activities 
that included writing, speaking, 
reading, dance, singing and poetry. 
She came first in a talent category 
that involved singing, earning her-
self a place in the top three and then 
went on to compete nationally in 
Cape Town. In 2013 she and her 
partner went to China, spending 
two weeks competing against 165 
contestants from around the world. 
She and her partner came third, 
while she won in the talent (singing) 
category. “This was the first time 
South Africa was ranked within the 
top 25 in this competition,” said 
Modiba. After winning the category, 
Modiba was awarded a scholarship 
to study in China but she decided to 
wait until after completing grade 12. 

Eye-opener
Soon after finishing her matric with 
bachelor’s pass, Modiba went to 
China for six months to study 
Mandarin and literature focusing 
on speaking, writing and grammar. 
“My experience was just out of this 

world. It was an eye-opener. I real-
ised there is so much more we can 
do as a country — we still have a lot 
to learn from other nations. And 
more importantly, it showed me 
what I can become and achieve,” 
said Modiba. 

She said as South Africa becomes 
part of the global community it is 
important for the youth to grab and 
explore new opportunities available 

to them. “Learning Mandarin,” said 
Modiba, “means I can become an 
important link that promotes mean-
ingful interaction with China and 
learn how it became such a success-
ful nation.” 

Ploughing back
She said she admires China’s strong 
work ethic as well as its technologi-
cal advancement. She intends going 

back there to study music at tertiary 
level. She said she is also toying with 
the idea of going into translation as 
a business venture. “There are a 
number of South African business 
people who spend most of their time 
in China but find it difficult to com-
municate with their Chinese coun-
terparts,” she said, adding that she 
would not rush into any career deci-
sions just yet. 

Modiba said her ultimate goal is 
to come back and help youths with 
how they can achieve their goals, as 
motivated and informed youths are 
an important resource for the coun-
try. Modiba concluded by thanking 
her parents who, she said, showed 
great foresight and courage by 
enrolling her at the school. Two of 
her siblings are now also enrolled at 
the same school.

Motswedi Modiba. Photo: Madelene Cronjé
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Opening doors to the impossible

T
he Maths & Science Lead-
ership Academy (MSLA) 
in Kimberley is an innova-
tive and creative response 
to the challenges facing 

education in South Africa, with spe-
cial focus on mathematics, science 
and English, as well as leadership and 
skills development.

In partnership with stakeholders 
in education, the organisation 
provides learners, as well as 
teachers, student teachers and the 
wider community, with an exciting 
and innovative teaching and 
learning environment that is aimed 
at addressing the inequalities facing 
education, in order to grow the 
economy of the Northern Cape and 
reduce levels of poverty.

The academy was established as a 
non-profit company in 2006, 
although Anne Maclean, initiator 
and managing director of the MSLA, 
was involved before that. “I was 
employed as a mathematics co-ordi-
nator in Kimberley for the depart-
ment of education, concentrating on 
working in schools, especially the 
disadvantaged schools,” she said.

“In 2005 I ran mathematics 
competitions throughout the 
Northern Cape, and the year before 
that I ran another programme 
through National Science Week,” 
she revealed. “Both of these projects 
were sponsored by De Beers, who 
with other Kimberley and national 
companies have been involved in 
funding our MSLA programmes 
from the very beginning more than 
10 years ago,” Maclean added.

“In 2005 I compiled a submission 
for the MEC for education, and after 
some six months, the MEC signed 
off the idea and said go ahead,” she 
stated.  

“We started with absolutely noth-
ing, and after sponsorships from Dr 
Jonathan Beare and De Beers in 
2007 we started using the bar at 
Club Griquas in Kimberley as a 
venue for teaching grade 9 children 
from all the schools in the vicinity,” 
she confirmed.

“In 2007 we also ran a project to 
help the grade 12 learners in the 
Frances Baard District, who were 

doing higher grade maths, so we 
had these higher grade matricula-
tion learners plus grade 9s. Very 
soon it became abundantly clear 
that it was far too late to start help-
ing children in matric – one has to 
start earlier,” Maclean noted.

“So I developed a new programme 
called ‘Adopt 60’. Now I approach a 
new sponsor every year to adopt 60 
grade 9s, but with the expectation 
that the sponsor will continue to 
take them through to grade 12. This 
programme is doing very well, and 
we have some really generous spon-
sors who have donated amounts of 
up to R1.3-million over the past four 
years,” she stated. 

Maclean pointed out that, as far as 
sponsorship is concerned, De Beers 
has been quietly sponsoring two 
grades every year since.

The Northern Cape is the largest 
province in South Africa, with the 
smallest population and greatest 
challenges in terms of climate and 
long distances. 

In addition, many youngsters 
come from homes seriously affected 

by substance abuse, resulting in 
high rates of depression, crime, 
teenage pregnancy and general 
poverty. 

But MSLA is having an amazing 
impact on the youth of Kimberley – 
especially those from poor back-
grounds – inspiring them to dream 
and dream BIG, and developing 
them holistically as future leaders 
through the advancement of mathe-
matics, science and language 
education.

The benefits of MSLA and its 
learning programmes are clearly 
reflected in the progress made by 
the learners. “The 2014 grade 12 
class had a total of 60 learners, all of 
whom were successful,” Maclean 
revealed. “A total of 53 passed with 
admission to a bachelor’s degree, six 
with admission to a diploma, and 
one with admission to a higher cer-
tificate. In addition to their 100% 
pass rate, the learners obtained a 
total of 55 distinctions. 57 of them 
are studying at tertiary institutions 
in 2015, and 16 are studying engi-
neering,” she added. 

“What makes this performance 
even more remarkable is the fact 
that the children achieved their 
results despite often living in over-
crowded homes, in shanties, in 
homes with no place to study, no 
electricity, and in homes where they 
sometimes went to bed hungry,” she 
elaborated.

“Bear in mind also that because 
the majority of these learners are 
from poor homes, they cannot 
possibly afford the steep university 
tuition fees,” Maclean pointed out. 
“In other words, it is their excellent 
performance in the matriculation 
examinations that has earned them 
bursaries or scholarships to enable 
them to go to university,” she said.

This evidence presents a call for 
support to the corporate giants, 
institutions and individuals who 
have a vested interest in the future 
of the Northern Cape, and who 
understand the importance of grow-
ing future leaders. “Our premises 
are a heritage site owned by De 
Beers which was sold as part of 
mine property in 2015.”

The children attend classes one 
afternoon a week from 3.00pm till 
6.00pm – they study maths for one-
and-a-half hours and science for 
one-and-a-half hours. 

Learners attending the MSLA 
range from grade 9 to grade 12, and 
there is a total of 300 this year 
which – because the need is so great 
– is 60 more than the budget covers.          

“Last year we decided to buy each 
child a study guide for maths and 
for science. I went to Cape Town 
and met with the publishers, and 
they arranged for us to purchase 
study guides for a 75% discount, 
which helped tremendously,” 
Maclean related.

The MSLA recognises the dire 
need to grow future leaders of cali-
bre who have the passion to be the 
difference in this world. To our chil-
dren we echo the words of that great 
man Nelson Mandela: “Sometimes 
it falls upon a generation to be great 
– you can be that generation.”

By Lionel Williams with contribution 
from Tom Tweedy

A teacher at the academy puts learners through the paces. Photo: Supplied

Maths & Science 
Leadership Academy 
throws a lifeline to 
needy learners

Transforming education with
technology
Seventy percent of MTN SA Foundation’s funding is directed towards using 

technology to enhance the capacity of teachers and improve the knowledge     

of learners in our schools. From teacher training programmes, equipping 

computer laboratories, to connecting learners with disabilities, the MTN SA 

Foundation believes that technology is education’s greatest enabler!

We could not have achieved this success without the support of our partners. 

We invite other likeminded partners to join us as we work together to 
drive sustainable change in South Africa.
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Thabo Mohlala

S
ome experts attribute the 
current global spells of 
abnormally high rains 
and severe droughts to 
human activity. 

To mitigate or reverse the effects, 
they argue, people should radically 
shift the way they interact with the 
planet and take concrete steps to 
promote environmentally friendly 
ways of living. 

Several programmes have been 
launched to co-ordinate efforts to 
achieve this objective; one is the Eco-
Schools Programme, which operates 
globally and aims to deepen aware-
ness and encourage environmental 
sustainability at a school level. 

In South Africa the programme 
was introduced in 2003 and is driven 
by Wessa (Wildlife and Environment 
Society South Africa). To date over 1 
200 schools have registered. 

Wessa’s project manager, Cathy 
Dzerefos, said schools follow a sim-
ple seven-step programme that 
guides them towards improved 
environmental learning and 
 student-led action. 

Oom Paul School in Rustenburg, 
North West, has introduced some 
exciting learner-led eco activities to 
deal with litter and waste. 

Ria Van der Walt and Anel Fourie 
are at the coalface of the school’s 
drive to embrace and cultivate an 
eco-friendly culture among the 
learners and wider community. 

The firebrick project
Van der Walt and Fourie said: “Our 
area of expertise is to assist young 
people that have obstacles to learn-
ing so that they may lead full and 
dignified lives. Using the seven 
steps of the Wessa Eco-Schools pro-
gramme we decided on the eco-code 
of ‘Waste not, want not, do not litter, 
live free and clean’. An audit indi-
cated that the school creates a great 
deal of paper waste. To deal with 
this problem we decided to make 
firebricks from shredded paper that 
had been soaked in water. 

“In 2015 we started collecting 
early so that enough bricks could be 
made to sell and create some 
income for the school. Less wood 
will be needed for fires, so we are 
also saving trees. 

We did not have enough moulds 
for the whole class to make fire-
bricks last year, but this year we 
 collected plastic containers and 
made holes in them with a hot nail. 
The shredded paper was then put 
into these moulds and the water 
was squeezed out with a wooden 
block. 

Results
“We collected eight 25-litre buckets 
of shredded paper and made 168 
bricks of different sizes. Once dry 
the bricks were strong enough to 
withstand a 60 kg weight and burnt 
well. Everyone participated in mak-
ing firebricks and we learnt a great 
lesson that we can proudly share 
with others. 

Our school is also recycling vege-
table and fruit peelings, teabags and 
paper in worm farms, and we gave 
one to a rural school.

Reflections
“We had fun getting outdoors and 
making firebricks. We learnt that 
trees can be saved if we use paper. 
We are glad that our school is part 

of the Eco-School family that wants 
to make the world greener and 
cleaner. We are thinking about mak-
ing other things from waste, such as 
bird feeders or gifts.” 

To learn more about the 

programme and register your school 
as a Wessa Eco-School contact:

Tel: 033 330-3931, email: ecoschools@
wessa.co.za or visit: www.wessa.org.

Enviro-conscious

Van der Walt and 
Fourie said: “Our 
area of expertise is to 
assist young people 
that have obstacles 
to learning so that 
they may lead full and 
dignified lives.

Photo: Supplied

Photo: Supplied

Oom Paul School has found creative ways to tackle waste as 
part of Eco-Schools programme



There is no doubt that education is the most vital element in creating 

productive and self-reliant societies. In South Africa, however, massive 

inequalities still remain in the field of education that Government cannot 

address single-handedly. Fortunately, through the CSI initiatives of the 

private sector, much is being done to give future generations the 

educational kick-start that they deserve.

 

The successes of the MTN SA Foundation’s education programmes, stem 

from its focus on using technology to enhance lives. The MTN SA 

Foundation isn’t content to simply write a cheque and consider its job 

done; it proactively develops and implements education projects that use 

technology to facilitate learning and teaching in disadvantaged schools 

and communities. This is achieved by partnering with key relevant 

stakeholders such as government, NGOs and private companies.

The Compujector is just one example of the MTN SA Foundation’s 

forward-thinking educational tech solutions working in partnership with 

Lesedi Corporate Technology. The Compujector combines a computer, 

projector and an interactive whiteboard into one versatile teaching tool. 

The Compujector comes preloaded with the government’s CAPS 

curriculum-aligned educational material. The provision of up-to-date 

digital teaching material has proved to be a game-changer in areas where 

textbook delivery remains a problem. Eighty one (81) Compujectors have 

been rolled out to date and will continue to provide this versatile teaching 

tool in the future. 

With a mandate to reach out to the youth, women and people with 

disabilities, the MTN SA Foundation last year also spearheaded a 

programme to provide accessible ICT equipment to learners with special 

Education receives a massive digital boost 
needs. Already five schools and a community centre have received   MTN 

SA Foundation laboratories with Braille printers and specialised 

computers, impacting 1500 learners with special needs. MTN SA 

Foundation also recognised a need to go beyond helping disabled 

learners at school level alone and donated R1.3 million to Optima College, 

which provides further skills training to blind educators.

It is clear that education is more than just a strategy adopted by the MTN 

SA Foundation; it is a passion close to the hearts of all within the MTN 

family. The MTN’s 21 Days of Yello Care, an employee volunteerism 

programme , also took on a strong educational slant in 2015. The MTN 21 

Days of Y’ello Care campaign has proven to be a phenomenal success with 

participation by both employees and members of the public. The 

campaign allows both groups to be more involved in their communities 

and to make a difference.

   

The theme for the 2015 campaign was “Investing in Education for all” 

which required engaging with projects within the educational sectors 

through the provision of infrastructure, ICT Facilities and or education 

equipment and materials.

From grassroots projects taken on by staff members to far-reaching 

national programmes undertaken in conjunction with NPOs and 

Government, the MTN SA Foundation is arguably one of the leading 

forces behind uplifting the country’s education through technology.

The MTN SA Foundation, however, is quick to pass on the credit to millions 

of MTN customers, citing customer loyalty as the key element that 

enables the Foundation to keep doing what it does best. 
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Opening eyes and ears

Thabo Mohlala

A
s he was growing up in 
the early 50s Albert Dill 
developed soft spot for 
vulnerable people and 
became interested in 

helping them to overcome their dis-
abilities. 

Dill’s father was a missionary 
and the disabled, particularly the 
deaf and blind, formed part of his 
father’s congregation. Teaching 
was to him a logical career choice 
because through it he could fulfil his 
childhood dream of reaching out to 
the disabled. 

He strongly believes disabled 
 people should be affirmed as com-
plete human beings and be taught 
to be self-sufficient. Two years ago, 
when he became a runner-up in the 
category of “Lifetime Achievement” 
in the annual national teaching 
awards, for his selflessness in assist-
ing deaf and blind learners to 
become integrated into society, 
many people within the profession 
endorsed the accolade.  

Teaching career
Dill’s teaching career started in 1974 
at a technical school in East London. 
Two years later he taught at 
Robertson High School, near 
Worcester in Cape Town, where he 
would often see blind and deaf 
learners during inter-schools com-
petition. In 1980 he joined the then 
department of education and train-
ing (DET) working in the psychol-
ogy services unit, and also served as 
an assistant education planner, 
helping with guidance and psycho-
metric tests. 

Taking leadership
In 1985 Dill joined Filadelfia School 
for the Disabled in Shoshanguve, 

finally getting to work with and help 
disabled learners to realise their 
potential. He immediately took a 
course in remedial education and 
did a Bachelor of Education in non-
formal education to hone his people 
development skills. 

Filadelfia caters for the physi-
cally disabled, partially sighted and 
learners with cerebral palsy. Dill 
became the principal of the school 
in 1986 with 103 learners; when he 
left after 13 years the number had 
grown to 400. “And by that time 
Filadelfia was rated as one of the 
academically top 25 schools in the 
DET,” said Dill.

Self-sufficiency
His next destination was Trans-
oranje School for the Deaf in 1988, 
which provides specialised educa-
tion to learners with severe disabili-
ties from the age of three to grade 
12. Based in the west of Pretoria, it 
runs eight fully-fledged hostels that 
accommodate 101 learners, most of 
whom come from broken homes 
and poor economic backgrounds. 
Although the school follows the 
standard curriculum, the focus is on 
providing technical skills and the 
subjects are carefully designed to 
equip learners with relevant indus-
try skills. 

The subjects include upholstery, 
hospitality studies, needlework, 
woodwork, metalwork, and arts 
and crafts (beadwork, cement art 
and vegetable tunnel management). 
The school also encourages learners 
to take part in sport activities such 
as athletics, rugby, soccer, netball, 
chess and choir singing. 

“We want to ensure our learners 
are better prepared for the real 
world,” said Dill. He said he has 
taught several learners who are hold-
ing secure jobs and doing well in 

their various spheres of influence. 
“One of them is Henrietta 

Bogopane-Zulu, current deputy 
minister of social development. I 
taught her at Filadelfia and she is 
among the many who are doing well 
despite their disabilities,” said Dill.

Scooping the award
No doubt one of his top personal 
achievements is being part of the 

lobby group that campaigned for 
sign language to become the first 
language for the deaf. 

Their fight with relevant authori-
ties yielded positive results and 
today sign language is the first 
 language for disabled learners. It is 
envisaged, said Dill, that by 2018 the 
first group of disabled learners will 
take their grade 12 exams in sign 
language. 

Dill retired last year after spending 
a solid 42 years of dedicated service 
in the teaching profession. 

“We will be left poorer without his 
presence here. He was like a father, 
friend and virtually everything to the 
kids and staff. But we wish him a 
blissful and enjoyable rest,” said Alta 
Koekemoer, the school’s business 
development manager, with a lump 
in her throat.

Albert Dill inspired many disabled learners 
to become economically active citizens

Albert Dill. Photo: Oupa Nkosi

Is Emotional Literacy the most important subject?
Richard Hayward

A
sk teachers what’s the 
most important subject 
taught and you’ll get 
many answers. The lan-
guage teachers might 

argue that it’s to be literate in one’s 
home language; the maths col-
leagues might argue for maths. 
Then there will be those teachers 
who maintain that one has to be 
computer literate to live meaning-
fully in the 21st century. Of course, 
all these subjects are indeed impor-
tant.

However, there’s one subject 
that’s not on virtually any school 
timetable but is crucial to every 
child. That’s Emotional Literacy — 
or as it’s often called — Emotional 
Intelligence. If we are to prepare 
children to live happily today and 
have meaningful and rewarding 
lives tomorrow and beyond, we 
need to teach them to be emotion-
ally literate.

A quality teacher and a quality 
school might not directly teach 
Emotional Literacy as a subject but 
they unofficially do it every day. In 
all that they do daily with and for 
the children they realise the truth of 
this statement:

“One looks back with appreciation 
to the brilliant teachers but with 
gratitude to those who touch our 
human feelings. The curriculum is 
so much necessary raw material but 
warmth is the vital element for the 
growing plant and for the soul of a 
child.”  — Carl Jung

Think of an unforgettable teacher 
from your own childhood who per-
sonally had a most positive impact 
on who you are today. You most 
probably have forgotten much of the 
“raw material” that they taught you. 
Facts and figures learnt for exams 
are no longer in your memory bank. 

Yet you’ve never forgotten how 
they made you feel good about your-
self; how they believed in your 
potential. You might still remember 
the good “vibes” and happy atmos-
phere that you and other children 
experienced when you walked into 
that teacher’s classroom. 

As teachers, our main function is 
to try and go beyond being a “bril-
liant teacher”. It’s to help children 
live a life worth living. That involves 
developing their emotional intelli-
gence or literacy. If we wish to grow 
leadership in children, we need to 
know the starting point. That start-
ing point, however, is not the chil-
dren. It’s us. What is Emotional 
Intelligence? Rina de Klerk and 
Ronel le Roux in their book 
Emotional Intelligence for Children 
and Teens define it as: “Emotional 
intelligence is the ability to identify, 
understand and control your own 
thoughts and feelings, communicate 
them appropriately to others and 
have empathy with the emotions of 
others.”

If we want to be emotionally intel-
ligent in our interactions with learn-
ers, De Klerk and Le Roux state that 
we must strive to create a positive 
learning environment which has 
these qualities:

Safe: The learning environment is 
free from any comparisons to oth-
ers, abuse, manipulation and 
humiliation.

Free: Children have choices (with 
responsibilities).

Respectful: Feelings and unique-
ness are respected.

Supportive: The individuality, 
needs and talents of children are 
recognised and supported. 

Purposeful: What is taught in the 
classroom is of value for life beyond 
the classroom.

Empathy: Children and teachers 
care for each other’s feelings.

Stimulating: The classroom envi-
ronment and the information given 
will stimulate and encourage the 
child’s natural curiosity. The child 
will want to learn rather than have 
to learn.

When we as teachers are emotion-
ally intelligent role models, the 
learners will copy us. The children’s 
emotional intelligence will grow 
and be reflected in these behaviours 
(well, most of the time!). They will:

 Think positively about themselves 
and be willing to take risks;

 Be able to accept, control and ver-
balise their feelings;

 Communicate well with others 
and show empathy and respect;

 Handle conflict situations in sen-
sible and non-violent ways;

 Achieve their full potential in and 
outside the classroom;

 Get along better with classmates 
and sports team members;

 Be more resilient when they expe-
rience tough times; and

 Enjoy being at school.
Emotionally intelligent teachers 

help create happy, high-achieving 
learning places. The teaching profes-
sion — although an often hugely 
enjoyable one — can also be a very 
demanding and very tough one. 
Working together, emotionally intel-
ligent learners and teachers make 
school days better for everyone.

Imagine that someone were to ask 
you the question, “What’s the most 
important thing that you teach your 
learners?” What would be your 
reply?

Richard Hayward, a former principal 
of two schools, edits the online Quality 
Education News. SAQI (South African 
Quality Institute) sponsors its 
publication. If you would like free 
downloads, please go to either www.
saqi.co.za (click on Quality Education) 
or www.MySchool.co.za (click on 
Beneficiaries)

When we as teachers 
are emotionally 
intelligent role models, 
the learners will copy 
us. The children’s 
emotional intelligence 
will grow and be 
reflected in these 
behaviours
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Tips for reading in the Foundation Phase

S
ince 1994 the South Afri-
can curriculum has used 
the “balanced approach” 
to the teaching of reading 
in the Foundation Phase. 

Beginning with children’s emergent 
literacy, the balanced approach 
involves reading real books, writing 
for genuine purposes, as well as giv-
ing attention to phonics. All four 
language skills — listening, speak-
ing, reading and writing — are inte-
grated. 

In this article we want to share 
some ideas for using stories with 
young children to support a bal-
anced approach to the teaching of 
reading, using all the language 
skills, and in more than one 
language. 

Choosing stories
Choosing appropriate stories for 
children is an important part of 
helping children to learn to read. 
What are children interested in? 
What do children love doing?  
Questions like these help us choose 
stories that children will be moti-
vated to read. 

Preparing to read a story 
Before we share a story with chil-
dren we should read it ourselves, 
asking ourselves:

 What questions might the chil-
dren ask about the story?

 What will the children like about 
this story?

 What can the children learn from 
this story?
This will help us to be sure that we 

have chosen a suitable book, and it 
will also help us to prepare for a dis-
cussion with the children after read-
ing the story.

Look at this example of a page 
from a story called Chicken and 
Millipede by Winny Asara. For the 
full story see: www.africanstorybook.
org/stories/chicken-and-millipede 

Try this:
Write down the questions you 
think children might ask about 
this page, and decide how you are 
going to answer their questions.

Reading the story
Of course the teacher can read the 
story to the children, but it is as 
important that children have an 
opportunity to read to each other, 
and to read on their own. Even if 
they are only reading the pictures, 
or talking about what they read, or 
pretending to read, they need to 
have an experience of the book and 
enjoy what they are doing.

If you look at page 10 of Chicken 
and Millipede again you will see 
that there are a number of opportu-
nities to engage the children in 
learning from this story. For 
example:

 Vocabulary: which words on this 
page are new for the children? 
You or the children can write 
those words on cards and make a 
“word wall”. This can be a multi-
lingual word wall — words in 
English as well as in the home 
language/s of the children.

 Rhythm and repetition
 Can you find the rhythm on 
this page? Ask the children to 
clap or stamp their feet to the 
rhythm of “Then she swal-
lowed and spat. Then she 
sneezed and coughed. And 
coughed.”

 What patterns of language are 
repeated on this page? Can the 
children find all the words that 
end with “-ed”? What does that 
mean?

 Acting out: which words can the 
children act out? The children 

will love to act “burp”, “sneeze”, 
and “cough”. 
You can take this further and help 

the children to act out the whole 
story. Let the children choose differ-
ent characters to act out, make 
labels for the characters to wear, 
and even hats or costumes for them 
to use. The children can write out 
the words that they need to say. You 
can add characters to the story if 
you want more children to 
participate.

 Asking questions that make the 
children think, such as

 “Why did the chicken burp?”; 
“Is it rude to burp?”; “Why was 
the millipede disgusting?” 

 “What do you think happened 
before this picture?” and 
“What do you think will 
happen next?”

Creating stories

Try this:
Give children the picture on page 
10, without the writing. Ask them 
to write a sentence about what 
they see.
This may be difficult for them in 

the beginning and you may need to 
provide support. You may even need 
to write their thoughts for them, 
especially if they are very young. But 
as they get practice they will be soon 
able to write for themselves, about 
more pictures, and create their own 
stories.

Changing stories
Maybe the children are not yet able 
to read in English.

Don’t feel shy to translate the 
story for the children to read in their 
home language. Write the new lan-
guage by hand under the English 
words, or ask the children to write. 

On the website www.africanstory-
book.org you will find hundreds of 
stories in English and many African 
languages. Feel free to use them, 
change them to suit your children’s 
needs or translate into a language 
that they understand. You can do 
this for free, and print them out for 
the children to read.

Sheila Drew and Tessa Welch are 
South African Institute for Distance 
Education teacher education 
specialists

Finding stories that 
children want to 
read is half the trick, 
write Sheila Drew 
and Tessa Welch

Even if they are only 
reading the pictures, or 
talking about what they 
read, or pretending to 
read, they need to have 
an experience of the 
book and enjoy what 
they are doing

Don’t feel shy to 
translate the story 
for the children to 
read in their home 
language. Write the 
new language by hand 
under the English 
words, or ask the 
children to write. 

Sakkie Manda Limpopo, Mpumalanga, Gauteng
Cell: 082 926 4427 or 082 927 7487; Tel: 011 988 7044; Fax: 086 678 6444
E-mail: smanda@absamail.co.za

Contact us
SMS 

“Enquiries” 

to 39133
Head Office
Tel: 011 670 4700; Fax: 011 675 2592; Website: www.olg.co.za; Call Centre: 011 670 4850

Paul Beselaar Eastern Cape, North West, Free State, Northern Cape and Western Cape
Cell: 083 650 5565; Tel: 021 930 2651; Fax: 021 930 2935; E-mail: beselaar@iafrica.com

Eddie Bush KwaZulu-Natal
Cell: 082 413 3685; Tel: 031 765 5131; Fax: 031 570 1056; E-mail: bush@iafrica.com

in Special Needs Education NQF Level 7…

Advanced Certificate in Teaching (ACT) NQF Level 6 
This programme is aimed at developing practicing teachers who want to upgrade and upskill in the teaching profession.

Advanced Diploma in Education (ADE)  in Special Needs Education NQF Level 7
This qualification equips teachers to provide a support system that enables special needs students to access equal 
opportunities through enabling mechanisms.

     Qualification certified by the North-West University
     Delivered through the open distance learning approach
     Exam centres available around the country
     Dedicated student support call centre and SMS communication

Benefits of our tailored support to you

REGISTER NOW!
North-West University Educator Programmes
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Learn to disengage

Tshepiso Matentjie

T
he concept of “chill time” 
is usually used to refer to 
that time of the day when 
you get to leave work and 
are heading for home. 

After a particularly difficult day, it 
is a very welcome phrase that encap-
sulates the joy of having to walk 
away from it all into the comfort 

and joy of home, with people who 
love and nurture you: your family. 

However, while we may leave 
work physically, our thoughts, feel-
ings and behaviours often continue 
to dominate our interactions at 
home. 

It is as though we continue to play 
the role of teacher, principal or 
HOD at home with our loved ones. 
In fact many teachers argue that 
there is no chill time in the life of a 
teacher. 

This is especially the case where 
you have no one to take over your 
duties when you are absent from 
work, or there is always work that 
you need to complete at home 
because your fellow teachers are not 
as good at doing it. 

For these teachers, there is defi-
nitely no chill time. 

However, you are more than just a 
teacher. Life does not always allow 
you to leave your work at school and 
it may contaminate the other 
spheres of your life. However, you 
occupy many other important roles 

beyond your professional role! Self-
care and personal mastery means 
learning how to walk away from 
your professional role and into the 
other roles of your life. 

“Role release” and “de-roling” are 
two concepts that can enable you to 
take good care of yourself. Both 
terms are based on a fundamental 
premise that you consciously choose 
to let go of the authority, power and 
privileges. 

With role release you hand it over 
to someone else after you have built 
their capacity to take over from you, 
while de-roling means you choose to 
disengage as a teacher so that you 
cease to operate, think and interact 

with life as if you are at work. Both 
involve delegating. 

What is role release?
Role release is empowering some-
one else to gradually take over your 
role while you mentor or coach 
them. In this case you are not only 
delegating, but you are also super-
vising while facilitating the transfer 
of skills and knowledge. 

For example, being the best math 
teacher in the school and having 
the whole school or grade come to 
a standstill while you are away at a 
workshop or conference may be a 
nice compliment. 

But it also means that you are not 
very good at fostering leadership 
and excellence among your fellow 
math teachers. 

Your legacy as a great math 
teacher will end when you leave the 
school. It will not outlive you and 
continue to change the lives of other 
learners and teachers once you are 
gone.

Give yourself permission to share 
your knowledge and skills, to hand 
over the baton to someone who can 
continue the race and win it long 
after you retire. 

Role release allows you to move on 
to better and greater challenges; it 
allows you to help create excellence 

within your team and create a last-
ing legacy. 

Here are a few ideas on how to 
exercise role release:

who shares your passion, curios-
ity and willingness to learn what 
you do and how you do it;

you understand their interests 
and how they think you can con-
tribute to their development;

-
ment areas and how these match 
with your competencies;

-
ing programme where you plan, 
discuss, train, co-teach, collabo-
rate, evaluate and give critical 
feedback to one another;

the responsibilities and tasks to 
them as they grow in confidence 
and competence, while supervis-
ing and monitoring them;

-
ments as much as you are with 
your criticisms; and

functions to your satisfaction, 
pull back and hand over to them 
after notifying all your stakehold-
ers of where to go henceforth. It is 
best to still make yourself availa-
ble, in an advisory capacity.

Teachers who mentor and share their 
skills with others leave a legacy long 
after they leave the school

Give yourself 
permission to share 
your knowledge and 
skills, to hand over 
the baton to someone 
who can continue the 
race and win it long 
after you retire

de-roling means you 
choose to disengage as 
a teacher so that you 
cease to operate, think 
and interact with life as 
if you are at work

1. SERVICING UNION MEMBERS
 • Extensive research on appropriate conditions of service for a teacher in a developmental state;

 • Continuous re-definition of teacher conditions of service to be commensurated with inflationary realities of the society we operate within;

 • Creating membership benefits that create a captured community of members thus creating a SADTU experience to be aspired for;

 • Establishing membership targeted capacity building programmes that separate a SADTU member from the rest, but within acceptable national norms and standards.

2. CREATING A LEARNING NATION
 • Creating, through our classroom commitments, a nation that learns and advances its civilization;

 • Extensive and teacher based research on the best possible methods of teaching;

 • Continuous improvement of learning through the introduction of nation building learning material.

3. PROMOTING A DEVELOPMENT ORIENTED NATION STATE
 • Creating and/or participating in public awareness campaigns that define the national development trajectory for the coming fifty years;

 • Enhance national development awareness through the creation and/or promotion of a national value system that supports South Africa’s development trajectory;

 • Re-orient membership to focus on national development objectives through learning content delivered to those entrusted to our care;

 • Creating a patriotic cadre of teachers and learners through socially cohesive programmes.

4. CREATING INTERNATIONAL PARTNERSHIPS
 • Creating a criteria for international co-operation that is based on what defines the character of SADTU;

 • Promote international solidarity programmes that are based on SADTU’s core belief systems;

 • Establishing a continent based international relations programme that defines affiliation and/or disaffiliation to international bodies;

 • Creating a cross-border community of industry like-mindedness within first the SADC region and later the entire African continent.

5. BUILDING A DELIVERY BASED ORGANISATIONAL CAPACITY
 • Building a sustainable revenue base that is complementary to membership subscriptions;

 • Creating a SADTU village that promotes organisational excellence in all fields or required management;

 • Creating an organiser capacity that sustains current membership levels and/or increases them.

JOIN SOUTH AFRICA’S BIGGEST TEACHER AND 
EDUCATION WORKERS’ UNION

THE SOUTH AFRICAN DEMOCRATIC 
TEACHERS’UNION 

SADTU VISION 2030

SadtuTeach

TO JOIN SADTU, CONTACT THE FOLLOWING NUMBERS:
National Offi  ce: (011) 334 4830/1/2/3/4/5

KwaZulu Natal: (031) 305 1829/9/30

Eastern Cape: (040) 639 1967/8

Western Cape: (021) 930 8316

Limpopo: (015) 297 4648/9772/2688

Gauteng: (011) 331 1443/4

Free State: (051) 430 1257/430 3043 

Northern Cape: (053) 831 3757/831 1330

North West: (018) 381 0882/7403 

Mpumalanga: (013) 744 0317/0383/0357

The 2030 Vision presents a turning point in the history of SADTU and the pursuit of 

National Democratic Revolution (NDR) objectives within the teacher community. The 

Vision is designed to be both a truly South African and African product which is rooted in 

the reality of what defines an African teacher during what is now known to be the African 

century. For it to fully succeed, it requires not only the support of all teachers but also that 

of South Africans, and particularly parents.

The Vision is based on the view that we need to build a new teacher for an emerging South 

African society rather than simply normalize something which was never normal. The 

magnitude of the challenge should not be under-estimated. It requires commitment, clarity 

of vision and leadership from teachers as individuals, teaches as social actors, teachers as 

community leaders, and teachers as shapers of nations and most critically, the recipient 

community of our commitment.

Our 2030 Vision based on the following pillars or principles to underpin the Union’s 

strategic direction for the next fourteen years:
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JB Marks bursary applications for 2016 are 

opened from March for members of National 

Union of Mineworkers (NUM) who work in 

the mining, construction and energy sector. 

Application forms can be obtained 

from NUM Regional Offi  ces or via online 

application, visit our website at 

www.jbmarksedutrust.co.za 

Closing date is 1st July.  

1. SERVICING UNION MEMBERS
 • Extensive research on appropriate conditions of service for a teacher in a developmental state;

 • Continuous re-defi nition of teacher conditions of service to be commensurated with infl ationary realities of the society we operate within;

 • Creating membership benefi ts that create a captured community of members thus creating a SADTU experience to be aspired for;

 • Establishing membership targeted capacity building programmes that separate a SADTU member from the rest, but within acceptable national norms and standards.

2. CREATING A LEARNING NATION
 • Creating, through our classroom commitments, a nation that learns and advances its civilization;

 • Extensive and teacher based research on the best possible methods of teaching;

 • Continuous improvement of learning through the introduction of nation building learning material.

3. PROMOTING A DEVELOPMENT ORIENTED NATION STATE
 • Creating and/or participating in public awareness campaigns that defi ne the national development trajectory for the coming fi ft y years;

 • Enhance national development awareness through the creation and/or promotion of a national value system that supports South Africa’s development trajectory;

 • Re-orient membership to focus on national development objectives through learning content delivered to those entrusted to our care;

 • Creating a patriotic cadre of teachers and learners through socially cohesive programmes.

4. CREATING INTERNATIONAL PARTNERSHIPS
 • Creating a criteria for international co-operation that is based on what defi nes the character of SADTU;

 • Promote international solidarity programmes that are based on SADTU’s core belief systems;

 • Establishing a continent based international relations programme that defi nes affi  liation and/or disaffi  liation to international bodies;

 • Creating a cross-border community of industry like-mindedness within fi rst the SADC region and later the entire African continent.

5. BUILDING A DELIVERY BASED ORGANISATIONAL CAPACITY
 • Building a sustainable revenue base that is complementary to membership subscriptions;

 • Creating a SADTU village that promotes organisational excellence in all fi elds or required management;

 • Creating an organiser capacity that sustains current membership levels and/or increases them.

SadtuTeach

National Offi  ce: (011) 334 4830/1/2/3/4/5

KwaZulu Natal: (031) 305 1829/9/30

Eastern Cape: (040) 639 1967/8

Western Cape: (021) 930 8316

Limpopo: (015) 297 4648/9772/2688

Gauteng: (011) 331 1443/4

Free State: (051) 430 1257/430 3043 

Northern Cape: (053) 831 3757/831 1330

North West: (018) 381 0882/7403 

Mpumalanga: (013) 744 0317/0383/0357

Th e 2030 Vision presents a turning point in the history of SADTU and the pursuit of 

National Democratic Revolution (NDR) objectives within the teacher community. 

Th e Vision is designed to be both a truly South African and African product which 

is rooted in the reality of what defi nes an African teacher during what is now known 

to be the African century. For it to fully succeed, it requires not only the support of 

all teachers but also that of South Africans, and particularly parents.

Th e Vision is based on the view that we need to build a new teacher for an emerging 

South African society rather than simply normalize something which was never 

normal. Th e magnitude of the challenge should not be under-estimated. It requires 

commitment, clarity of vision and leadership from teachers as individuals, social 

actors, community leaders, shapers of nations and most critically, the recipient 

community of our commitment.

Our 2030 Vision is based on the following pillars or principles to underpin the 

Union’s strategic direction for the next fourteen years:

      GET ON 

COURSE
        TO BE THE

 BOSS

Apply the skills you learn today to be a success in the 
workplace tomorrow. Degrees, Diplomas and Higher 

IT, Accounting, Business Management, 

HR, UNISA BCompt Support and more. 

R1 per sms *T&C’s apply.
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STAR COLLEGE
www.starcollege.co.za

“Excellence in Education”

star college pretoria
+27 12 807 2346

star college Durban
+27 31 262 7190

star college cape town
+27 21 699 0606

Star college johannesburg
+27 11 434 5234

what makes us special?

what we offer?

johannesburg durban cape town polokwane

Mathematics & Physical Science - GR: 10, 11, and 12

Mathematics only - GR: 6, 7, 8, and 9

Accounting & Math Literacy - GR: 12

021 671 6926
063 355 4502

011 447 7102
073 186 0419

031 201 9979
063 242 5476

015 291 4045
072 044 7411

TUITION - COUNSELLING - TRAINING

HORIZON

STAR academy
www.staracademy.co.za

January 2014 April 2014 May 2014 June 2014February 2014 March 2014
Week 22
Wed 01

Thu 02

Fri 03

Sat 04

Sun 05

Week 23
Mon 06

Tue 07

Wed 08

Thu 09

Fri 10

Sat 11

Sun 12

Week 24
Mon 13

Tue 14

Wed 15

Thu 16
Fri 17
Sat 18

Sun 19

Week 25
Mon 20

Tue 21

Wed 22

Thu 23

Fri 24
Sat 25

Sun 26

Week 26
Mon 27

Tue 28

Wed 29

Thu 30

Week 52 2015
Fri 01
Sat 02

Sun 03

Week 01
Mon 04

Tue 05

Wed 06

Thu 07

Fri 08

Sat 09

Sun 10

Week 02
Mon 11

Tue 12

Wed 13
Thu 14

Fri 15

Sat 16

Sun 17

Week 03
Mon 18

Tue 19

Wed 20

Thu 21

Fri 22

Sat 23

Sun 24

Week 04
Mon 25

Tue 26

Wed 27

Thu 28

Fri 29

Sat 30

Sun 31

Week 05
Mon 01

Tue 02

Wed 03

Thu 04

Fri 05

Sat 06

Sun 07

Week 06
Mon 08

Tue 09

Wed 10

Thu 11

Fri 12

Sat 13

Sun 14

Week 07
Mon 15

Tue 16

Wed 17

Thu 18

Fri 19

Sat 20

Sun 21

Week 08
Mon 22

Tue 23

Wed 24

Thu 25

Fri 26

Sat 27

Sun 28

Week 09
Mon 29

Week 17
Sun 01

Week 18
Mon 02
Tue 03

Wed 04

Thu 05

Fri 06

Sat 07

Sun 08

Week 19
Mon 09

Tue 10

Wed 11

Thu 12

Fri 13

Sat 14

Sun 15

Week 20
Mon 16

Tue 17

Wed 18

Thu 19

Fri 20

Sat 21

Sun 22

Week 21
Mon 23

Tue 24

Wed 25

Thu 26

Fri 27

Sat 28

Sun 29

Week 22
Mon 30

Tues 31

JANUARY 2016 FEBRUAY 2016 MARCH 2016 APRIL 2016 MAY 2016 JUNE 2016 NOTES

2016
Week 09
Tue 01

Wed 02

Thu 03

Fri 04

Sat 05

Sun 06

Week 10
Mon 07

Tue 08

Wed 09

Thu 10

Fri 11

Sat 12

Sun 13

Week 11
Mon 14

Tue 15

Wed 16

Thu 17

Fri 18
Sat 19

Sun 20

Week 12
Mon 21
Tue 22

Wed 23

Thu 24

Fri 25
Sat 26

Sun 27

Week 13
Mon 28
Tue 29

Wed 30

Thu 31

Week 13
Fri 01

Sat 02

Sun 03

Week 14
Mon 04

Tue 05
Wed 06

Thu 07

Fri 08

Sat 09

Sun 10

Week 15
Mon 11

Tue 12

Wed 13

Thu 14

Fri 15

Sat 16

Sun 17

Week 16
Mon 18

Tue 19

Wed 20

Thu 21

Fri 22

Sat 23

Sun 24

Week 17
Mon 25

Tue 26

Wed 27
Thu 28

Fri 29

Sat 30

New Year’s Day

School Term Starts

School Term Starts

School Term Ends

School Term Ends

Human Rights Day

Good Friday

Family Day

Freedom Day 

Freedom Day 

School Holiday

School Holiday

Youth Day

R1 per sms *T&C’s apply.

boston.co.za

Over 40 Support 
Centres Nationwide

•
and 3rd Globally 

• Best College 2009-2015, 7 years running 
(Star Choice awards) 

• Coolest College (Sunday Times Generation 
Next Survey - 2015)
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Are you looking to promote human 
rights in your classroom? 

Do you believe that schools should be 
safe spaces for all learners? 

Are you anxious about discussing 
sexual and gender diversity? 

Check out these new resources from Gay and Lesbian 
Memory in Action (GALA).

• Under Pressure: The Regulation of Sexuality in South African 
Secondary Schools is a ground-breaking study of how school 
communities understand and respond to sexual diversity. It 
paints a compelling portrait of an education system rife with 
discrimination, but also outlines a way forward for tackling 
prejudice. 

• Sexual Orientation and Gender Identity Rights in Education is 
the perfect introductory resource. Produced in collaboration with 
the Centre for Education Rights and Transformation, this free 
booklet provides learners, educators and parents with a basic 
overview of sexual and gender diversity, and offers advice on 
overcoming discrimination.

• Hear Us Out! (www.hearusout.org) is an online portal offering 
a range of downloadable resources for young people, parents, 
educators and researchers.

Gay and Lesbian Memory in Action (GALA) is a centre for lesbian, 
gay, bisexual, transgender and intersex (LGBTI) culture and 

for the production, preservation and dissemination of knowledge 
on the history, culture and contemporary experiences of LGBTI 
people on the African continent.

For more information on GALA’s work or to order our resources, 
please visit www.gala.co.za or call 011 717 4239. Under Pressure 
is also available from all good bookstores or online through the 
African Books Collective.

DIGNITY | RESPECT | SAFETY | DIVERSITY

00268M&G

2016
January 2014 April 2014 May 2014 June 2014February 2014 March 2014

Week 48
Thu 01

Fri 02

Sat 03

Sun 04

Week 49
Mon 05

Tue 06

Wed 07
Thu 08

Fri 09

Sat 10

Sun 11

Week 50
Mon 12

Tue 13

Wed 14

Thu 15

Fri 16
Sat 17

Sun 18

Week 51
Mon 19

Tue 20

Wed 21

Thu 22

Fri 23

Sat 24

Sun 25

Week 52
Mon 26
Tue 27

Wed 28

Thu 29

Fri 30

Sat 31

Week 35
Thu 01

Fri 02

Sat 03

Sun 04

Week 36
Mon 05

Tue 06

Wed 07

Thu 08

Fri 09

Sat 10

Sun 11

Week 37
Mon 12

Tue 13

Wed 14

Thu 15

Fri 16

Sat 17

Sun 18

Week 38
Mon 19

Tue 20

Wed 21

Thu 22

Fri 23

Sat 24
Sun 25

Week 39
Mon 26

Tue 27

Wed 28

Thu 29

Fri 30

Week 44
Tue 01

Wed 02

Thu 03

Fri 04

Sat 05

Sun 06

Week 45
Mon 07

Tue 08

Wed 09

Thu 10

Fri 11

Sat 12

Sun 13

Week 46
Mon 14

Tue 15

Wed 16

Thu 17

Fri 18

Sat 19

Sun 20

Week 47
Mon 21

Tue 22

Wed 23

Thu 24

Fri 25

Sat 26

Sun 27

Week 48
Mon 28

Tue 29

Wed 30

Week 39
Sat 01

Sun 02

Week 40
Mon 03

Tue 04

Wed 05

Thu 06

Fri 07

Sat 08

Sun 09

Week 41
Mon 10
Tue 11

Wed 12

Thu 13

Fri 14

Sat 15

Sun 16

Week 42
Mon 17

Tue 18

Wed 19

Thu 20

Fri 21

Sat 22

Sun 23

Week 43
Mon 24

Tue 25

Wed 26

Thu 27

Fri 28

Sat 29

Sun 30

Week 44
Mon 31

JULY 2016 AUGUST 2016 SEPTEMBER 2016 OCTOBER 2016 NOVEMBER 2016 DECEMBER 2016 NOTES
Week 26
Fri 01

Sat 02

Sun 03

Week 27
Mon 04

Tue 05

Wed 06

Thu 07

Fri 08

Sat 09

Sun 10

Week 28
Mon 11

Tue 12

Wed 13

Thu 14

Fri 15

Sat 16

Sun 17

Week 29
Mon 18
Tue 19

Wed 20

Thu 21

Fri 22

Sat 23

Sun 24

Week 30
Mon 25

Tue 26

Wed 27

Thu 28

Fri 29

Sat 30

Sun 31

Week 31
Mon 01

Tue 02

Wed 03

Thu 04

Fri 05

Sat 06

Sun 07

Week 32
Mon 08
Tue 09
Wed 10

Thu 11

Fri 12

Sat 13

Sun 14

Week 33
Mon 15

Tue 16

Wed 17

Thu 18

Fri 19

Sat 20

Sun 21

Week 34
Mon 22

Tue 23

Wed 24

Thu 25

Fri 26

Sat 27

Sun 28

Week 35
Mon 29

Tue 30

Wed 31

School Holiday

National Women’s Day

Heritage Day 

Day of Reconciliation

Christmas Day

Day of Goodwill

School Term Starts

School Term Starts

School Term Ends

School Term Ends

Sakkie Manda Limpopo, Mpumalanga, Gauteng
Cell: 082 926 4427 or 082 927 7487; Tel: 011 988 7044; Fax: 086 678 6444
E-mail: smanda@absamail.co.za

 

Contact us
SMS 

“Enquiries” 

to 39133
Head Office
Tel: 011 670 4700; Fax: 011 675 2592; Website: www.olg.co.za; Call Centre: 011 670 4850

Paul Beselaar Eastern Cape, North West, Free State, Northern Cape and Western Cape
Cell: 083 650 5565; Tel: 021 930 2651; Fax: 021 930 2935; E-mail: beselaar@iafrica.com

Eddie Bush KwaZulu-Natal
Cell: 082 413 3685; Tel: 031 765 5131; Fax: 031 570 1056; E-mail: bush@iafrica.com

in Special Needs Education NQF Level 7…

Advanced Certificate in Teaching (ACT) NQF Level 6 
This programme is aimed at developing practicing teachers who want to upgrade and upskill in the teaching profession.

Advanced Diploma in Education (ADE)  in Special Needs Education NQF Level 7
This qualification equips teachers to provide a support system that enables special needs students to access equal 
opportunities through enabling mechanisms.

     Qualification certified by the North-West University
     Delivered through the open distance learning approach
     Exam centres available around the country
     Dedicated student support call centre and SMS communication

Benefits of our tailored support to you

REGISTER NOW!
North-West University Educator Programmes

1. SERVICING UNION MEMBERS
 • Extensive research on appropriate conditions of service for a teacher in a developmental state;

 • Continuous re-defi nition of teacher conditions of service to be commensurated with infl ationary realities of the society we operate within;

 • Creating membership benefi ts that create a captured community of members thus creating a SADTU experience to be aspired for;

 • Establishing membership targeted capacity building programmes that separate a SADTU member from the rest, but within acceptable national norms and standards.

2. CREATING A LEARNING NATION
 • Creating, through our classroom commitments, a nation that learns and advances its civilization;

 • Extensive and teacher based research on the best possible methods of teaching;

 • Continuous improvement of learning through the introduction of nation building learning material.

3. PROMOTING A DEVELOPMENT ORIENTED NATION STATE
 • Creating and/or participating in public awareness campaigns that defi ne the national development trajectory for the coming fi ft y years;

 • Enhance national development awareness through the creation and/or promotion of a national value system that supports South Africa’s development trajectory;

 • Re-orient membership to focus on national development objectives through learning content delivered to those entrusted to our care;

 • Creating a patriotic cadre of teachers and learners through socially cohesive programmes.

4. CREATING INTERNATIONAL PARTNERSHIPS
 • Creating a criteria for international co-operation that is based on what defi nes the character of SADTU;

 • Promote international solidarity programmes that are based on SADTU’s core belief systems;

 • Establishing a continent based international relations programme that defi nes affi  liation and/or disaffi  liation to international bodies;

 • Creating a cross-border community of industry like-mindedness within fi rst the SADC region and later the entire African continent.

5. BUILDING A DELIVERY BASED ORGANISATIONAL CAPACITY
 • Building a sustainable revenue base that is complementary to membership subscriptions;

 • Creating a SADTU village that promotes organisational excellence in all fi elds or required management;

 • Creating an organiser capacity that sustains current membership levels and/or increases them.

SadtuTeach

National Offi  ce: (011) 334 4830/1/2/3/4/5

KwaZulu Natal: (031) 305 1829/9/30

Eastern Cape: (040) 639 1967/8

Western Cape: (021) 930 8316

Limpopo: (015) 297 4648/9772/2688

Gauteng: (011) 331 1443/4

Free State: (051) 430 1257/430 3043 

Northern Cape: (053) 831 3757/831 1330

North West: (018) 381 0882/7403 

Mpumalanga: (013) 744 0317/0383/0357

Th e 2030 Vision presents a turning point in the history of SADTU and the pursuit of 

National Democratic Revolution (NDR) objectives within the teacher community. 

Th e Vision is designed to be both a truly South African and African product which 

is rooted in the reality of what defi nes an African teacher during what is now known 

to be the African century. For it to fully succeed, it requires not only the support of 

all teachers but also that of South Africans, and particularly parents.

Th e Vision is based on the view that we need to build a new teacher for an emerging 

South African society rather than simply normalize something which was never 

normal. Th e magnitude of the challenge should not be under-estimated. It requires 

commitment, clarity of vision and leadership from teachers as individuals, social 

actors, community leaders, shapers of nations and most critically, the recipient 

community of our commitment.

Our 2030 Vision is based on the following pillars or principles to underpin the 

Union’s strategic direction for the next fourteen years:

STAR COLLEGE
www.starcollege.co.za

“Excellence in Education”

star college pretoria
+27 12 807 2346

star college Durban
+27 31 262 7190

star college cape town
+27 21 699 0606

Star college johannesburg
+27 11 434 5234

what makes us special?

what we offer?

johannesburg durban cape town polokwane

Mathematics & Physical Science - GR: 10, 11, and 12
Mathematics only - GR: 6, 7, 8, and 9

Accounting & Math Literacy - GR: 12

021 671 6926
063 355 4502

011 447 7102
073 186 0419

031 201 9979
063 242 5476

015 291 4045
072 044 7411

TUITION - COUNSELLING - TRAINING

HORIZON

STAR academy
www.staracademy.co.za

R1 per sms *T&C’s apply.

boston.co.za

Over 40 Support 
Centres Nationwide

•
and 3rd Globally 

• Best College 2009-2015, 7 years running 
(Star Choice awards) 

• Coolest College (Sunday Times Generation 
Next Survey - 2015)
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